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CHAPI'ER I 
INTRODUCTION 
Education is committed to meeting the needs of all pupils. 
Intensive research, experiments in teaching, and the questioning of 
many traditional ideas about learning ability are all providing new 
insight to help the teacher reach, inspire, and teach pupils with 
varying needs. 
Providing educational experiences so all students may develop 
to their full capacity is the responsibility of the home economics 
teacher. These students include the educable mentally retarded who 
learn more slowly and with more difficulty because of intellectual 
limitations. The selection of instructional materials that can be 
effectively used with the educable mentally retarded would seem 
fundamental in meeting the intellectual, social, and physical needs 
of these students. 
STATEMENT AND IMPORTANCE OF PROBLEM 
This study was primarily concerned with formulating criteria 
bel�eved to be appropriate for the appraisal of instructional materials 
for use with educable mentally retarded students in a junior high 
school home economics class. To be effective instructional materials 
should exhibit characteristics which are consistent with the appraisal 
2 
criteria. Consequently, a second part of the study was concerned with 
the actual appraisal of home economics instructional materials for use 
with educable mentally retarded students enrolled in a junior high 
school home economics foods class by applying the criteria formulated. 
As an instructor of educable mentally retarded girls enrolled in 
her junior high school home economics foods classes, the writer became 
concerned with the problem of selecting instructional materials for 
use with the educable mentally retarded. Instructional materials 
designed for the so-called normal or average junior high school home 
economics students were too advanced for the intellectual level of the 
educable mentally retarded. Although home economics materials designed 
for the elementary grades were within their reading level, the content 
was not always related to the chronological ages and social interests 
of the educable mentally retarded. 
The majority of the educable mentally retarded girls in the 
public schools are assigned to a special home economics class or are 
integrated with regular students in a home economics class and are 
taught by teachers whose basic area of preparation is home economics 
(18:1). A knowledge of criteria found usable in appraising available 
instructional materials for use with the educable mentally retarded 
in home economics classes would be of value to home economics teachers 
with no or a limited background in special education. 
The findings of this study may be used to provide a basis for 
adapting existing home economics instructional.materials to more nearly 
meet the needs and characteristics of the educable mentally retarded. 
3 
This information could be used also in the development of instruc­
tional materials especially designed for such students. 
BASIC ASSUMPTIONS 
Before formulating criteria for the appraisal of available 
\ 
i 
instructional materials for use with the educable mentally retarded 
in a home economics class, certain assumptions were acknowledged: 
1. Instructional materials�can be used effectively with the 
educable mentally retarded. 
2. Characteristics associated with he educable mentally retarded 
are typical of the characteristics of the mildly retarded 
population as a whole and differences in characteristics are 
a matter of degree. 
J. Individuals who are educable mentally retarded may exhibit· 
any one or a combination of characteristics. 
4. Educable mentally retarded students generally have similari­
ties in ability, performance, and behavior that permit both 
group and individual instruction. 
METHOD OF PROCEDURE 
The major emphasis of this study was to develop statements of 
criteria for the appraisal of instructional materials for educable 
mentally retarded students enrolled in a junior high school home 
economics class. The cooperation of a panel of judges was secured 
first to judge the criteria and then to apply the criteria in an 
appraisal of home economics instructional material$. 
A tentative list of criteria for the appraisal of home econom..tcs 
instructional materials for use with the educable mentally retarded 
4 
was formulated after obtaining suggestions from the literature in 
reference to the characteristics and needs of these children. In 
addition, suggestions were obtained from criteria developed for the 
selection of instructional materials for use with these children in 
subject-matter areas other than home economics and from guidelines 
developed for the selection of home economics instructional materials 
for use with the average student. In formulating this list of criteria 
an attempt was made to relate the criteria to the intellectual, social, 
and physical characteristics and needs of the educable mentally retarded. 
The beliefs concerning the appropriateness of criteria for the 
appraisal of instructional materials for use with the educable mentally 
retarded were desired of certain individuals who worked directly with 
special education students or were involved in the administration of 
such programs. 1 A letter was prepared explaining the purpose of the 
study and asking participation in it. The letter was mailed to sixteen 
individuals who were believed to be competent in the administration of 
special education programs or in.teaching special education students. 
2 
Ten persons returned the enclosed postcard indicating their-willingness 
to participate in the study. In addition to these respondents four 
indicated they could not participate in the study and two did not 
respond. 
1 
For copies of letters requesting assistance see the Appendix, 
pages 110 and 112. 
2 
For a copy of the postcard see the Appendix, page 114. 
The tentative criteria were submitted to the panel3 of ten 
educators to secure their judgment as to the appropriateness of the 
criteria. Three of the judges were involved in the administration of 
special education programs in Iowa and South Dakota: curriculum 
development and special services. Three of the group were special 
education teachers who taught home skills to exceptional chi�dren 
enrolled in the special education program of their respective schools 
in South Dakota. Three of the jua.ges were experienced home economics 
teachers who taught special education students in a special class or 
5 
in classes with regular students in the home economics program of their 
respective schools in Iowa. A university professor of special educa­
tion was also included in the group. 
The panel was instructed to accept or reject each criterion on 
the basis of its appropriateness to the needs and characteristics of 
the educable mentally retarded. In addition each panel member was 
asked to suggest revisions of tatements and additions which should be 
made. A self-addressed stamped envelope was enclosed with the list of 
criteria
4 
and the acco�panying letter.
5 
After receiving replies from the panel members, a refinement of 
the criteria was made. Criteria were revised if six or more of the 
ten panel members suggested revision. Criteria were rejected if six 
3For names of panel members see the Appendix; page 115. 
4 
For a copy of the list of criteria mailed to the judges see the 
Appendix, page 116. 
5For a copy of the accompanying letter see the Appendix, page 119. 
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or more panel members sugeested that the criteria were not appropriate 
to the characteristics ancl nt:,eds of the educable mentally retarded. 
ThA refined criteria .formed the basis for an appra.j_sal device
6 
to 
i 
obtain the judgment of the sa.me panel members rega.rding the accepta.-
i 
bility of selected home economics instr11ctional materials for use with 
junior high school educable mentally retarded students. 
A rating scale was designed to assist the panel of judges in 
making the appraisal. The descriptive words on the rating scale were 
assigned numerical values from one through five. The numerical value 
of one was assigned to "Outstanding or Excellent" at one end of the 
continuum. The numerical value of five was assigned to "Poor or 
Unsatisfactory" at the other end of the continuum. "Satisfactory" 
was assigned the numerical value of three. Provision was also allowed 
for the judges to write comments relative to each of the selected 
instructional materials. 
Eight home economics instructional materials7 were selected for 
use in a foods class. The writer's eight years of experience teaching 
special education students in junior high school home economics foods 
classes was a determining factor in the selection of the instruction�l 
materials. The instructional materials were labeled "A" through ttHn 
and included one ch8.rt, three pamphlets, two student activity sheets, 
6 
For a copy of the appraisal device see the Appendix, page 120. 
7
For titles of instructional m.4terials see the Appendix, page 123. 
and portions of a student workbook and filmstrip. The instructional 
materials, or portions there-of, were selected to meet the following 
curriculum objectives described in the letter8 accompanying the 
appraisal device. 
Concept: Health and Nutrition 
Generalization: The four basic food groups are a guide to 
choosing foods which are needed to help a person look, feel, 
and act one's best. 
Objectives: (1) To recogni�e the indications of good health 
and the foods that contribute to it, and (2) to recognize the 
four basic food groups and their relation to good health. 
7 
Data concerning the acceptance of each of the suggested criteria 
were swnmarized by determining the number of responses which indicated 
the criterion to be appropriate to the characteristics and needs of 
the educable mentally retarded in a junior high school; likewise the 
criteria believed inappropriate or needing revision were summarized. 
The ex�ent of how well the eight instructional materials met the 
proposed criteria was determined by summarizing the numerical value 
responses for each criterion. The extent of agreement among the panel 
members in their application of the criteria in the appraisal of 
instructional materials was also noted. 
On the basis of data provided in this study criteria were 
accepted for the appraisal of instructional materials for use with 
8 
For a copy of the accompanying letter see the Appendix, page 124. 
junior high school educable mentally retarded students. Criteria 
were applied to existing home economics instructional materials for 
use in a foods class. Recommendations were made for further use of 
the criteria in appraising instructional materials in other home 
economics areas. Recommendations were also made for evaluating the 
effectiveness of the appraised instructional materials in an actual 
classroom situation. 
LIMITATIONS 
8 
The limitation of jud�ent sampling was represented in the 
canvass of a panel of educators for judgment in determining the 
appropriateness of appraisal criteria and in using the criteria to 
appraise instructional materials. The values assigned the criteria 
and instructional materials depended more or less on the experience, 
educational background, and discriminating ability of the individuals 
doing the rating. The panel was limited to ten educators involved in 
the administration of special education programs or in the teaching 
of junior high school educable mentally retarded students in Iowa and 
South Dakota. 
This study was limited to the appraisal of instructional materials 
that would be used with junior high school educable mentally retarded 
students under the supervision of a teacher. The selected home 
economics instructional materials were limited to available posters, 
pamphlets, bulletins, charts and filmstrips that would pertain �o the 
concept, "Health and Nutrition." 
9 
DEFINITIONS 
1. Exceptional refers to children who differ from the average to the 
extent that their differences justify some type of special �chool 
adjustment, either within the regular classroom or in special 
I 
classes. 
2. Special education is an area within the framework of general 
education that provides appropriate facilities, specialized 
materials and methods, and teachers with specialized training 
for children considered exceptional. 
J. Educable mentally retarded are those exceptional children capable 
of some degree of achievement in traditional academic subjects 
such as reading, writing, and arithmetic and whose IQ falls within 
the 50-75 range. 
4. Special class refers to the organizati n of separate classrooms 
organized for exceptional children within a regular school. 
5. Instructional materials is defined as any device used for teaching 
purposes, including pamphlets or bulletins, charts, films and 
filmstrips. 
6. Appraisal of instru tional materials is defined as judgment of 
instructional materials without using them in a te�ching situation. 
10 
CHAPTER II 
SOME PERTINENT LITERATURE 
The major focus of.this study was to develop criteria for the 
appraisal of instructional materials for educable mentally retarded 
students in a home economics class. Therefore, the literature was 
investigated to obtain ideas for criteria development. Three research 
foci will be reported in this chapter: (1) characteristics and needs 
of the educable mentally retarded, (2) selection of instructional 
materials for the educable mentally retarded, and (3) selection of 
home economics instructional materials. 
CHARACTERISTICS AND NEEDS OF THE 
EDUCABLE l'1ENTALLY RETARDED 
A consideration of the needs and abilities of the educable 
mentally retarded and of the problems they will meet is essential in 
developing a home economics program which accepts the responsibility 
for the education of all youth. Success for the educable mentally 
retarded is facilitated through the use of methods and materials within 
their comprehension or adapted to meet their needs. 
Mental retardation impairs an individual's ability to learn and 
to perform tasks appropriate to his age. The American Association on 
Mental Deficiency has adopted this official def-inition of mental 
retardation: 
Mental retardation refers to subaverage general intellectual 
functioning which originates during the developmental period and 
is associated with impairment in adaptive behavior (15:J). 
Some measure of the potential of the educable mentally retarded 
would be helpful in order to provide instructional materials appropri­
ate to their academic achievement level. Generally, the intellectual 
characteristics of educable mentally retarded children are stated in 
terms of their intelligence quotient (IQ) and their mental age (MA). 
The IQ serves as one of the major criteria for purposes of admitting 
the mentally retarded child to a special class. Telford and Sawrey 
(22:220) indicated that most of the educable mentally retarded have 
11 
an IQ level between 50 and 70, although children with IQ's up to 80 or 
85 are sometimes included in special classes in the public schools. 
The mental age also has implication in the admission and placement 
of educable mentally reta ded children in special classes. The child's 
MA is a criterion for estimating his academic status. Telford and 
Sawrey (22:229) stated tha the educable mentally retarded with chron­
ological ages of eleven throug thirteen can generally be expected to 
acquire academic skills ranging in level from the first through the 
third grades. Their maximum academic achievement can be expected to 
equal that of the average six- to nine-year-old child. The educable 
mentally retarded with chronological ages of fourteen through eighteen 
can generally be expected to acquire academic skills ranging in level 
from the second through the seventh grades. Their maximum achievement 
can be expected to equal that of the average eight- to twelve-year-old 
child. 
12 
According to Ingram (16:16), the majority of the mentally retarded 
at " ••• 15 and 16 years of age will not have succeeded beyond minimum 
third-, fourth- or fifth-grade standards when measured in terms of 
academic achievement." Kirk (18:9) indicated that the educable mentally 
retarded can probably learn second to fourth grade subject matter by 
the age of sixteen. Barbe (4:15) related that the retarded child's 
academic achievement will generally not be above the sixth grade level, 
and at that grade level only when,he has achieved his full mental 
capacity. The maximum level of achievement for the educable mentally 
retarded was set by Cruickshank (9:66)�-at the high fourth or low fifth 
grade level. 
The foregoing authors agree that the educable mentally retarded 
cannot be expected to attain the same level of academic achievement at 
the same chronological age as normal children. Ho�ever, their differ­
ences in opinion as to the maximum level of academic achievement to be 
attained by the educable entally retarded would suggest a need for a 
variety of instructional materials designed for grade levels ranging 
from the second through �ifth grade. 
The educable mentally retarded have limited ability to think 
abstractly. Baumeister (5:185) concluded that research on verbal 
learning suggests that the retarded child does as well as the normal 
child when the material to be learned is concrete, but that performance 
is lessened as more abstract material is used. Garrison and Force 
(11:73) also indicated that comparative studies of average and mentally 
retarded children of the same mental age show the mentally retarded 
child to be equal to the average child of his mental age on tests 
involving concrete material. However, the mentally retarded child is 
deficient in his ability to learn complex or abstract materials. 
13 
It was suggested by Aserlind (J:728) that audiovisual materials 
contain concrete rather than abstract materials. He felt that materials 
prepared for the normal child often have unnecessary or distracting 
content for the educable mentally retarded child. 
The mentally retarded child's deficiency in ability to comprehend 
the abstract would indicate a need for instructional materials with 
content that was concise or concrete. Content that teaches a single 
or small number of concepts and provides clear simple explanations is 
more apt to be retained. Unnecessary detail m4y distract from the main 
theme of the content. 
The readability level of materials to be used by the educable 
mentally retarded would seem to be important if the child is to be 
expected to make efficien use of them. Mende (19:82) suggested that 
the educable mentally retarded can achieve a third- to sixth-grade 
reading level. Bensberg (7:19) held the view that most mildly retarded 
persons can be taught reading at the third- or fourth-grade level. 
Kirk (18:9) believed that the educable mentally retarded child 
progresses at about one-half to three-fourths the rate of the normal 
child. If the child begins to learn to read at the age of ten, he ·can 
probably read at the third- to fourth-grade level by the age of sixteen. 
Durvin and Thomas (10:20) supported the view that the educable mentally 
retarded child can probably acquire third- or fourth-grade achievement 
2 3 7 8 7 4 SOUTH DAKOTA STATE UiqIVE 
at the age of sixteen. They emphasized the need for a program of 
instruction to be at the child's level if he is to read with success. 
14 
Haring and Schiefelbusch (lJ:86) indicated that the mentally 
retarded child may not attain a third- to fourth-grade achievement 
level until he is fourteen to sixteen years of age. This means that 
until the child develops to a level at which he can effectively read, 
considerable information may have to be presented to the child through 
verbal means. A review of research by Haring and Schiefelbusch (lJ:86) 
indicated that the retarded with chronological ages between ten and 
eighteen and mental ages between six and eight had listening compre­
hension scores higher than their mental and reading ages. Listening 
comprehension represents a channel through which the mentally retarded 
can acquire information. 
According to Johnson (9:224), it is essential for the retarded to 
be exposed to highly organized, step-by-step instructions. He suggested 
that instructional materi ls should be presented in a variety of ways 
and distributed over a long p riod of time. 
Moore's (20:559-560) clarification of characteristics of.appro­
priate science materials for the junior high school student whose IQ 
is 95 or below indicated that many instructional materials are difficult 
to comprehend because the sentence and paragraph structure are complex. 
Longer sentences and abstract vocabulary may make comprehension more 
difficult. In its development of s ggested criteria for the selection• 
of reading materials for the slow-learning child, Cincinnati's Committee 
on Supplementary Reading Materials (8:269) noted the difficulty the 
15 
educable mentally retarded child experiences when sentence structure 
is complex or when many polysyllabic words are included in the reading 
material. Short, simple sentences are more apt to be understood. 
I 
I 
The educable mentally retarded child is basically like oth�r 
; 
children. He has the same physiological and psychological needs as 
are common to all children. Cruickshank (9:124) advised consideration 
of the chronological age and the mental age of the educable mentally 
retarded adolescen� when placing him in school since the physical size, 
general interests, and speaking vocabulary of the educable mentally 
retarded child will generally be comparable to his peers of a similar 
chronological age. Ingram (16) also contended that the learning 
situation should be appropriate to the physiological and social maturity 
of the educable mentally retarded child. He used this illustration to 
clarify his position: 
The child of thirteen or fourteen years with a mental capacity 
of eight or nine ye rs will not be interested in reading matter 
suited to the norm� eight- or nine-year-old. Although his com­
prehension and his mastery of t�chniques may be the same, his 
interests have carried him beyond the stage of.repetitive folk 
tales and fanciful stories of animal characters and child life. 
The stories and illustrations of the third- and fourth-r-eader 
level, although suited in difficulty to his ability in m,�ny 
instances, are not suited to his physical development or his 
social experience. They appear childish to him (16:J4)� 
Subject matter in films and filmstrips can also seem childish to 
the retarded adolescent. In an article by Bemis (6:39), it was 
recommended that audiovisual materials be within the interest level 
of the class. Duration of attention span m:ly be related to the extent 
to which the educable mentally retarded child is interested in what 
is going on around him. 
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The educator should be aware of the physical, mental, social, and 
academic needs of the mentally retarded adolescent as the curriculum 
or course of study is developed. The educational goals for the mentally 
retarded are similar to those of education for all children. The 
National F,ducation Association (21) listed the purposes of education 
most often subscribed to by schools as .ielf-realization, improving 
human relationships, developing economic efficiency, and fostering 
civic respon�ibility. These become a point of departure for the 
development of a curriculum or a course of study. 
Telford and Sawrey summarized the goals for the education of the 
mentally retarded as follows: 
The broad education and training objectives for the mentally 
retarded could be said to be: (1) adequate social development; 
(2) academic achievement to ability level; (3) the development 
of vocational skill; and (4) personal habits and adjustments 
satisfactory to society and to its individuals (22:237) . 
Goals that are immediate and tangible contribute to greater 
interest, motivation, and meaning for the educable mentally r�tarded. 
Young (27:92) warned that the mentally retarded child may not reach a 
program's educational goals if the material has no meaning to him or 
if he.does not see its purpose. The importance of using meaningful 
materials was also stressed by Baumeister (5:187). He indicated that 
if the learner is mildly �etarded, meaningful materials reinforced by 
adequate programming will be remembered as well by the retardate as by 
the normal child. 
SELECTION OF INSTRUCTIONAL MATERIALS FOR 
THE EDUCABLE MENTALLY RETARDED 
17 
The need for effective instructional materials for the educable 
mentally retarded makes their selection one of the critical decisions 
in teaching. Criteria developed in other subject-matter areas provide 
guidelines for the appraisal of instructional materials ·to be included 
in a home economics program for special education students. 
In 1957 the Committee on Supp-lementary Reading Materials, Cin­
cinnati Public Schools, Ohio (8), developed tentative criteria which 
would be of help to those teachers who were responsible for the educa­
tion of retarded children. Questionnaires were sent to teachers with 
slow-learning pupils so that experience could be used to serve as a 
basis for the criteria. Slow-learning pupils were considered to be 
those with IQ scores bet een 50-75. Criteria were devised to serve 
as guidelines in the selection of books and stories for use with 
retarded children. The f llowing questions were designed to be 
answered in connection with the content of the reading material: 
1. Does the material fall within the limits of the chilq's 
intellectual and social maturity? 
2. Does the material provide for the continued development of 
reading skills? 
J. Does the material provide for the continued maturation of 
the individual by the selection of materials which aid in 
building broad social concepts and positive social behavior, 
for example, does it provide the basis for the development 
of the highest standards of behavior, and an awareness of 
certain spiritual and moral values within the limits set by 
the child's handicaps? 
4. 
5. 
6. 
8. 
9. 
10. 
11. 
18 
Does it provide examples of how problems of inter-personal 
relations can be solved by presenting meaningful examples of 
kindness, understanding, love, courage, endurance, generosity, 
and sportsmanship? 
Does it provide the basis for vivid vicarious experien?es? 
\ . 
Are the situations and characters true to life and plausible? 
Do the situations provide humor, suspense, adventure, drama, 
and occasional emotional release from reality? 
Is the material factual and is it presented in an easy, 
readable style, with a liberal use of illustrations? 
Does it give insight into the lives and problems of other 
people? 
Does it have a clear, direct narrative with an interesting, 
well-rounded plot, rapidly developed with a satisfying climax, 
and a definite conclusion? 
Is it sufficiently dynamic so as to motivate some application 
of ideas or feeling gained, through such activities as: 
following instructions, dramatizing, making designs or 
construction, and purposeful oral reading (8:269) ? 
The same committee indicated that the complexity of ideas and the 
abstractness of vocabula are significant factors which influence the 
level of difficulty of reading materials for the mentally retarded 
child. It suggested that the following questions be asked i� relation 
to the level of difficulty: 
1. Vocabulary 
a. Is the reading vocabulary linked with the pupil's oral 
vocabulary? 
b. Does the vocabulary not exceed fourth or fifth grade 
reading level? 
c. Is the language concrete and colorful, and does it 
initiate vivid sensory image? 
d. Is the vocabulary held to the level of difficulty at 
which the pupil is able to read with some satisfaction? 
2. Relation to pupil's background 
a e Does the material deal with setting and characters 
familiar to the pupil, and related to his present 
experiences? 
J. Organization of material 
a. Are the sentences short enough to aid the pupil's under­
standing? 
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b. Are the ideas presented relatively few in number, so that 
the pupils are not confused by the speed at which new 
ideas are presented? 
c. Are the sentences generally simple in structure? 
d. Are the materials presented in logical sequence (8:269-
270)? 
The Committee on Supplementary Reading Materials also suggested 
these questions for providing clues to the teacher as to the acceptable­
ness of format: 
1. Does the book have an attractive cover? 
2. Is the binding substantial? 
J. Is the size easy to handle? 
4. Is the paper of good quality? 
5. Is the style of print, and arrangement 
to the immature reader (8:270)7 
of the page acceptable 
Questions were also listed by the committee for consideration•in 
evaluating illustrations. These included: 
1. Are the illustrations clear, colorful, and related to the 
facts of the story? 
2. Are the illustrations of such nature that they provide a 
motivation for reading? 
J. Are the illustrations sufficiently well executed so as to 
require relatively little contextual material? 
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4. Are the illustrations well spaced as to frequency of appearance 
in the book? 
5. Do the illustrations stimulate the imagination? 
6. Do the illustrations contribute to the increased understanding 
of the idea presented (8: 271)? 
During the fall semester of 1960-1961, The Division of Special 
Services of the Winston-Salem, North Carol na, City Schools, and the 
Extension Division, Graduate School, and School of Education of the 
Woman's College of the University of North Carolina, Greensboro, North 
Carolina (25), cooperatively conducted a graduate seminar in special 
education. Participants in the seminar devised a brief questionnaire 
as a guide for the appraisal of commercially available, educational 
toys, games, and other supplies and equipment. Questions about the 
value of an item include : 
1. Is it suitable for the maturational level of the child or 
children for whom it is intended? 
a. Intellectual. 
b. Social 
c. Physical 
2. Does it contribute to the goals of the curriculum? 
a. Specifically. 
b. Generally. 
J. Does it offer a sequence of experiences toward these goals? 
4. Does it appeal to the interests of the child or children? 
a. Developed. 
b. Emerging 
c .  Potential. 
5 . Is there more than one use for it? 
6. Does it stimulate interest in other desirable activities? 
a. At school. 
b. At home (25:632} �  
Younie (28) suggested the following criteria for evaluating 
materials before adopting them for the mentally retarded slow learner: 
1 .  The material should have a unique appeal to the slow learner. 
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This uniqueness may be related to speed of presentation, 
concreteness, novelty of approach, or similar aspects that are 
· clearly designed to meet the slow - child ' s accepted learning 
characteristics. Novelty alone does not satisfy this crite­
rion. 
2. Proved instructional practises should be adhered to. Materials 
for slow learner cannot violate standard educational practises 
on the premise that such learners are "special . "  If unorthodox 
procedures or methods are included in the materials under 
review, suitable vidence must be presented that supports 
scientifically their use and effectiveness with slow learners. 
3. The materials should espect the self-concept of the student 
for whom they are recormnended. This respect should be re­
flected in the material's language, subject matter, anp in 
any related activities that are suggested. The teacher must 
weigh the student's actual age against his known academic 
achievement in applying this criteria and be certain to look 
beyond the labels . 
4. The materials should be well written . This criterion implies 
good literary quality. 
5. Production standards should be equal to those found in the 
standard school text. Poorly printed and bound books further 
limit the student's learning environment and may also increase 
his feelings of being rejected. 
6 . The materials should be comparable in price to regular 
materials . Exception should be made only if the materials 
have obvious features that justify a higher price . Such 
features might include unusually complete illustration, 
supplementary filmstrips, unusual but necessary packaging, 
or the like. 
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7 .  The material must be broad enough in its concept to provide 
for individual differences within a classroom. Too often, 
"special" materials become overly special and exclude all but 
a small number of students. 
8. The materials should reflect careful development and testing. 
This should be documented in the teacher's guide (28 : 138 ) . 
Moore (20 :556-563 ) reviewed the characteristics of appropriate 
instructional materials for the junior high school student whose 
measured IQ is 95 or below. He felt that it is important that 
instructional materials provided for the low-ability junior high 
school students be written at their reading level. And that it is 
equally important that s ch materials also be on their level of 
interest and maturity . 
In an Ohio Department of Education publication (2) , the editors 
included the following criteri for the selection of materials for 
slow learning children: 
1. Appropriate materials are of necessity selected to fit the 
age ranges, mental maturity ranges and social developments 
which may be expected at each level in the program. 
a. Difficulty of materials is related to probable range 
of mental abilities. 
b .  Content is related to the chronological age and social 
interests of the children . 
2. Program goals must be kept in mind when selecting materials 
since instructional materials used help' determine whether 
these goals are attained. These are more important now than 
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formerly because more communities have a sequential program 
providing for children from primary years through high school 
graduation. Teachers must now be more aware of what is 
appropriate for their own segment of the program. 
J. With books, specific faqtors were reviewed: 
a .  Appearance, by comparison with those used by other 
students of comparable age. 
b .  Page arrangement--placement and quantity of pictures and 
diagrams ; kind, quality and social significance of 
pictures. 
c. Kind, style ,' quality of type used. 
d. Evidence of grade labeling and whether this · is · too 
obvious. 
4. Accuracy of content. Inaccuracies are never deliberate, 
but sometimes exist: 
a. by implication for a group of children who read quite 
literally. 
b .  because material written even five years ago may not 
reflect current knowledge in some content areas (2:iii) . 
Recommendations for the selection of educational films for 
educable mentally retarded children were made by Abraham (1) . He 
stated: 
Every film you use should be selected with two factors - in mind-­
(1) what you want the students to learn, your basic objectives, 
and (2) the particular characteristics and needs of those students 
as they relate to your objectives. 
Some appropriate questions can also help you, questions like 
these: Is the film appropriate in content and level for the 
majority of my students? Is it closely related to the subject · 
matter under study? Will it help me meet my teaching goals? Is 
it accurate, 1n good taste? How about its technical quality? Is 
it interesting enough to hold t eir attention ( 1:26) ? 
SELECTION OF HOME ECONOMICS 
INSTRUCTIONAL MATERIALS 
A vast amount of instructional materials is available to the 
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hom.e economics teacher. Charts, pamphlets, bulletins and audioyisual 
materials are available from colleges and government agencies, as 
well as from other educational and commercial sources. It is the 
responsibility of the teacher to carefully select and effectively 
use the materials. 
The following questions were listed by Hall and Paolucci (12 ) 
for home economics teachers to answer when selecting home economics 
instructional materials: 
1. Is it the means available to realize the goal? 
2. Will this m terial make the learning situation more 
realistic and concrete? 
J. Is it appropriate for the age, intelligence, interests, 
and experience of the students? 
4. Will it make lea ning easier and quicker? 
5. Does it present info mation in an interesting manner? 
6. Does it stimulate the students to think critically? 
7 .  Does it encourage the integration of subject matter? 
8 .  Does it help the students to develop and improve skills? 
9. Will it stimulate the development of responsibility and 
cooperation among the students? 
10 . Does it present an up-to-date picture of ideas and informa-
tion? 
11. Is it worth the time, expense, and effort involved in its 
use? 
12. Are its physical qualities satisfactory? 
13. Does it stimulate intellectual experience? 
14. Does it challenge students to engage in self-expression, 
constructive activities? 
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15 . Will it be available at the proper time to fulfill the class 
objectives (12:241-242) ? 
Williamson and Lyle (26) suggested that audiovisual aids for home 
economics classes should meet these criteria: 
1. Contribute to one or more objectives selected for the group. 
2. Show the material as effectively or more so than it could 
otherwise be shown in the class or through field trips . 
J. Show the material or situation in sufficient detail to 
accomplish its purpose. 
4. Be free from extraneous material unless the material furthers 
some objectives of the course or school. 
5. Be free from excessive or objectionable advertising . 
6. Be suitable i m8terial and presentation to the understanding, 
experience, and interest of the age or grade level for which 
used. 
7. Be up-to-date and accurate in material and presentation. 
8. Stimulate attitudes believed to be desirable, if attitudes 
are involved . 
9. Be of proper length to hold interest of group. 
10. Be mechanically well-executed, clear, and capable of being 
reproduced on a screen in a size that can be seen by the 
whole group for which used. 
11. Should use sound effects that are relevant and contribute. to 
better understanding of the film or slides , if accompanied 
by sound. 
12. Be reasonable in expense 
ment (26:166-167) . 
relation to their accomplish-
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Hatcher and Andrews (14) recognized these criteria as important in 
the selection of films for home economics classes: 
1. The film serves the purpose for which it is shown. 
2. The content is up-to-date and accurate, suited to the age and 
grade level for which it is used . 
3. The presentation is of suitable length to hold the interest 
of the class. 
4.  There is not excessive commentary about action not seen on the 
screen. 
5. The film is not so overpacked with material that the students 
have difficulty assimulat1ng what they have seen. 
6 . The film, if a commercial one, is free from objectionable or 
excessive advertising (14 :156) . 
A committee (23) of home economists in business and education 
developed guidelines for selecting and developing business sponsored 
teaching materials. The committee suggested that the teaching materials 
exhibit these characteri tics: 
They have educational value to individuals using materials: 
1. Meet needs common to the group for which the material 
is intended. 
2. Add interest to the learning process. 
3 .  Supplement information available in reference books or 
present it in a more effective way. 
4. Help develop judgment and discrimination. 
5. Help develop initiative and self-direction. 
6. Should be positive in approach. 
7 . Emphasize standards consistent with health and other 
factors in individual and family well-being. 
They present information accurately and honestly without bias, 
deception, or exaggeration: 
1. Content: 
a. Is well organized. 
b. Is clear, concise, and easy to read. 
c. Emphasizes information about products rather than 
·specific brands. 
d .  Supplies up-to-date and timely information. 
2. Form: 
a. Is well designed and illustrated, with good balance. 
b. Is easy to handle, display, and store (23:2-J) . 
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A supplement (24) to "Business-Sponsored Home Economics Teaching 
Aids--Their Selection and Use, " (23) suggested raising the following 
additional questions when evaluating the usefulness of any teaching 
aid: 
1. As you use ea h teaching aid, do you consider its impact _ on 
fam.ily life? Will the product or activity suggested contribute 
to important individual or family activities? Will it 
strengthen families in the achievement of their goals? 
2. Does this material challenge you as a teacher to make use of 
your basic scientific knowledge to stimulate further learning? 
J. Can the ingredients and materials called fo'r in this aid be 
obtained in your community? Or can those available locally 
be satisfactorily substituted? 
4. Can the activity described in the aid be carried on by pupils 
the age of those in this group? from the economics level from 
which pupils come? with the equipment pupils have in their 
own home or which is available in the homemaking departm�nt? 
5. Does the activity fit into the levels of _living, of entertain­
ing, etc. , which families in this community can afford? 
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6. Would distributing or using this material place undue emphasis 
upon a relatively unimportant aspect of the whole range of 
homemaking activities and responsibilities? 
7. Can this teaching aid be used to increase the student's under­
standing of the process of production, distribution, and 
consumption as it affects the economy of which the family is 
a part (24:1)? 
SUMMARY 
The literature reported in this chapter was investigated to obtain 
ideas to assist in developing criteria for the appraisal of instruc­
tional materials for the educable _mentally retarded in a junior high 
school home economics class. Three research foci were reported: (1) 
characteristics and needs of the educable mentally retarded, (2) 
selection of instructional materials for the educable mentally retarded, 
and (J) selection of home economics instructional materials. Ideas 
from the literature were useful in identifying criteria for the 
appraisal of instructional materials and in organizing a qualitative 
appraisal device. 
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CHAPTER III 
PRESENTATION A-"1'ID INTERPRETATION OF DATA 
The beliefs of a panel of judges regarding the proposed criteria 
for the appraisal of instructional materials and the actual appraisal 
of selected instructional materials are presented in two sections: 
criteria for the appraisal of instructional materials and appraisal of 
selected home economics instructional materials . Individuals on the 
panel worked directly with special education students or were involved 
in administering special education programs. 
CRITERIA FOR THE APPRAISAL OF 
INSTRUCTIONAL MATERIALS 
The opinions of panel members regarding the appropriateness of 
statements of criteria for the appraisal of instructional materials for 
use with educable mentally retarded have been divided into four groups. 
These groups relate criteria to content and intellectual maturity, con- · 
tent and chronological age and social interests , content and instruc­
tional objectives and curriculum; and format and intellectua� maturity. 
The panel was asked to accept or reject each criterion on the 
basis of its appropriateness to the characteristics and needs of the 
educable mentally retarded. Each panel member was also asked to 
suggest revision of statements, and to include additional criteria · 
believed necessary. 
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In making the judgments requested concerning the appropriateness 
of criteria, the definition of content was important to the interpre­
tation of the statements of criteria. The term content in this study 
referred to that subject matter which is written for explanation or 
description. 
other words defined on the questionnaires were setting, format, 
typography, and illustrations. Setting referred to environment or 
surroundings of an event. Format as used in the study referred to the 
general form or arrangement of anything. Typography was used to mean 
the style or arrangement of the printed matter. Illustrations 
included graphs, charts, and maps. A misinterpretation of the criteria 
statements could have resulted from failure of panel members to read 
the definitions or to read them carefully. 
Content and Intellectual Maturity 
In Table I are sUlllrnarized the beliefs of panel members in regard 
to the appropriateness of criteria related to content and intellectual 
maturity. In studying the responses of the panel, it was noted that 
five of the six criteria related to content and intellectual maturity 
were believed acceptable by 80 percent or more of the ten panel 
members. None of the criteria were rejected. One judge failed to 
respond to two criteria. 
The criteria considered acceptable by 80 or 90 percent of the 
panel included those indicating that content be appropriate to the · 
intellectual maturity of the student, that it teach a single or small 
A. 
TABLE I 
BELIEFS OF PANEL MEMBERS CONCERNING THE 
APPROPRIATENESS OF CRITERIA RELATED TO 
CONTENT AND INTELLECTUAL MATURITY 
Criteria 
Content
a 
is appropriate to the Accept 
intellectual maturity of the Reject 
student. Revise 
No Response 
1. Content teaches a single - Accept 
or small number of concepts Reject 
thoroughly. Revise 
No Response 
2 .  Content is concise and Accept 
concrete. Reject 
Revise 
No Response 
3 .  Content is well-organized Accept 
and presented in a logical Reject 
sequence. Revise 
No Response 
4. Vocabulary is below the Accept 
fifth grade reading level. Reject 
Revise 
No Response 
5. Sentences are generally Accept 
simple in structure and Reject 
short in length. Revise 
No Response 
a 
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Panel 
Number Percent 
9 90 
1 10 
8 80 
l 10 
l 10 
9 90 
l 10 
9 90 
l 10 
5 50 
5 50 
10- 100 
Content refers to that subject matter which is written for 
explanation or description. 
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number of concepts thoroughly, that it be concise and concrete, and 
that it be well-organized and presented in a logical sequence. The 
criterion considered acceptable by 100 percent of the panel specified 
that sentences generally be simple in structure and short in length. 
In responding to the criterion listing content as being appropriate 
to the intellectual maturity of the student, one individual raised the 
question: "To think out problems or to rea problems with under­
standing? " One person commented that the criterion indicating content 
teach a single or small number of concepts thoroughly might include 
the provision for repetition of a concept within the content. A 
similar viewpoint was expressed by another panel member in relation 
to the criterion indicating content be well-organized and presented in 
a logical sequence when the panelist suggested that reinforcement of 
content would be needed. 
Only 50 percent of the panel members judged as acceptable the 
criterion indicating vocabulary be below the fifth grade reading level. 
Although the other 50 percent did not reject the criterion they did 
suggest revision. Comments indicated that generally the panel members 
believed that vocabulary should be at or below the fifth grade reading 
level. One panel member believed that vocabulary f�r the junior high 
school educable mentally retarded st dent would usually be at the 
third grade reading level. Another individual indicated that functional 
words related to home economics would be above the fifth grade reading 
level. On the basis of the sugges ed revisions the criterion was 
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changed from "Vocabulary is below the fifth grade reading level" to 
"Vocabulary is at or below the fifth grade reading level" before it 
was resubmitted to the judges to apply in the actual appraisal of home 
economics instructional materials. 
Content and Chronological Age and Social Interests 
The beliefs of panel members i� regard to the appropriateness of 
criteria related to content and chronological age and social interests 
are presented in Table II. Examination of the responses of the ten 
panel members revealed that all four of the criteria in this group 
were accepted by 80 percent or more of the panel members. Only in one 
instance did an individual fail to respond to a criterion. None of the 
criteria were rejected. 
The criterion indicating setting and characters be familiar and 
related to the experiences and interests of the student was unanimously 
accepted by the judges. The criteria accepted by eight or nine of the 
judges included those indicating that content be appropriate to the 
chronological age and social interests of the student, that setting 
and characters be of interest to other students at a comparable age , 
and that indication of grade level be absent. 
The suggested revision in regard to the criterion indicating 
content be appropriate to the chronological age and social interests 
of the student was: " Should be appropriate to the needs of the stu­
dents, both domestic and focational needs." One panel member sug- · 
gested that the word " chronological" be 'inserted after the word 
TABLE II 
BELIEFS OF PANEL MEMBERS CONCERNING THE APPROPRIATENESS 
OF CRITERIA RELATED TO CONTENT AND CHRONOLOGICAL 
AGE AND SOCIAL INTERESTS 
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Criteria Panel 
Number Percent 
B .  Content is appropriate to the 
chronological age and social 
interests of the student. 
1. Setting
a 
and characters 
are familiar and relate to 
the experiences and 
interests of the student. 
2 .  Setting and characters are 
of interest to other students 
at a comparable age. 
J. Indication of grade level 
is absent. 
Accept 
Reject 
Revise 
No Response 
Accept 
Reject 
Revise 
No Response 
Accept 
Reject 
Revise 
No Response 
Accept 
Reject 
Revise 
No Response 
8 
2 
10 
8 
1 
1 
9 
1 
a
Setting refers to environment or surroundings of an event. 
80 
20 
100 
80 
10 
10 
90 
10 
"comparable" in the criterion indicating that setting and characters 
be of interest to other students at a comparable age . 
One person suggested adding the word ••generally" to the criterion 
that specified indication of grade level be abse�t . Another panel 
member wrote in regard to the same criterion: "I like this but wanted 
to make note of the fact that these youngsters like to know where they 
stand in comparison to others. "  This panelist did suggest, however, 
that the above opinion might relate instead to the criterion that 
indicated setting and characters be of interest to other students at 
a comparable age. 
Content and Instructional Objectives and Curriculum 
Data on the judgment of the appropriateness of criteria related 
to content and instructional objectives and curriculum are presented 
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in Table III. Beliefs of the panel members show that the four criteria 
related to content and instructional objectives and curriculum were 
accepted by 90 percent or more of those responding. One panel member 
did not respond to three of the four criteria. 
The criterion accepted by 100 percent of the ten panel members 
specified that content be functional for life situations. The 
criteria accepted by the nine panel members responding to them 
included those criteria indicating that content help develop initia­
tive and self-direction and that content help develop judgment and 
discrimination. The criterion accepted by eight of the nine 
respondents indicated content be appropriate and contribute to the 
instructional objectives and structure of the curriculum or course 
of study. The person suggesting revision of this criterion stated: 
"Believe this is okay, but you can't have an over-all course of study 
without setting up individual courses of study for each. " 
TABLE III 
BELIEFS OF PANEL MEMBERS CONCERNING THE APPROPRIATENESS 
OF CRITERIA RELATED TO CONTENT AND INSTRUCTIONAL 
OBJECTIVES AND CURRICULUM 
Criteria Panel 
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Number Percent 
c .  Content is appropriate and Accept 8 80 
contributes to the instructional Reject 
objectives and structure of the Revise 1 10 
curriculum or course of study. No Response 1 10 
1.  Content helps develop Accept 9 90 
judgment and discrimina- Reject . 
tion. Revise 
No Response i 10 
2 . Content helps develop Accept 9 90 
initiative and se f- Reject 
direction. Revise 
No Response 1 10 
J . Content is functional Accept 10 100 
for life situations. Reject 
Revise 
No Response 
Format and Intellectu al Maturity 
The data presented in Table IV concern the beliefs of the panel 
in regard to the appropriateness of criteria related to format and 
intellectual maturity. When the responses of the me�ers were totaled , 
it was noted that 60 percent or more of the panel accepted the five 
criteria in this group. These criteria included ' those indicating that 
the format be appropriate to · the intellectual maturity of the student , 
Criteria 
TABLE IV 
BELIEFS OF PANEL MEMBERS CONCERNING THE 
APPROPRIATENESS OF CRITERIA RELATED TO 
FORMAT AND INTELLECTUAL MATURITY 
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Panel 
Number Percent 
D. Formata is appropriate to the Accept 6 60 
intellectual maturity of the Reject 
student. Revise 1 10 
No Response 3 30 
1. Format is technically well- Accept 9 90 
designed and attractive in Reject 
appearance. Revise 
No Response 1 10 
2. Typography
b 
is related to Accept 7 70 
the intellectual maturity Reject 1 10 
of the student. Revise 1 10 
No Response 1 10 
J. Pictures and illustratio s C Accept 8 80 
are synchronized with the Reject 
content. Revise 2 20 
No Response 
4. Pictures and illustrations Accept 9 90 
clarify ideas and reinforce Reject 
accurately the content Revise 1 10 
pres.ented • . No Response 
a 
Format as used here refers to the general form or arrangement of 
anything. 
b
Typography is used to mean the style and appearance of the 
printed matter. 
clllustrations include graphs, charts, and maps. 
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that the format be technically well-designed and attractive in 
appearance, that the typography be related to the intellectual maturity 
of the student, and that pictures and illustrations clarify ideas and 
reinforce accurately the content presented. 
Three individuals did not react to the criterion specifying that 
the format be appropriate to the intellectual maturity of th� student. 
Response to this criterion may have be,en omitted because the criterion 
was preceded by an alphabetical letter rather than a number and thus 
could have suggested a major division state ent rather than a criterion 
statement . The same three individuals, however, did not overlook any 
other criteria preceded by an alphabetical letter. 
One panel member rejected the criterion specifying that the 
typography be related to the intellectual maturity of the student. 
It was the.belief of the panel member that this criterion was included 
in the criterion indicating tha.t the format be technically well­
designed and attractive in appearance. 
Two persons suggested that the criterion indicating that pictures 
and illustrations be synchronized with the content should include some 
indication that many or numerous pictures might be needed to meet the 
varied needs of the students. One panel member recommended inserti�g 
the words "and social" after the word "intellectual!' in the criteria 
indicating that the format be appropriate to the intellectual maturity 
of the student and that typography be related to the intellectual. 
maturity of the student. 
APPRAISAL OF SELECTED HOME ECONOMICS 
°INSTRUCTIONAL MATERIALS 
Criteria considered appropriate to the characteristics and needs 
of the educable mentally retarded were used by the panel of judges to 
appraise the acceptability of home economics instructional materials 
for use with junior high school special education students. Criteria 
were applied to eight instructional materials selected by the writer 
for use in a foods class. The instructional materials included a 
chart, student workbook, filmstrip, pamphlets, and student activity 
sheets. 
The instructional materials were selected to meet the following 
curriculum objectives: 
Concept: Health and Nutrition 
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Generalization: The four basic food groups are a guide to choosing _ 
foods which are neede to help a person look, feel, and act one's 
best. 
Objectives: (1) To recognize the indication of good health and 
the foods that contribute to it, and (2) to recognize the- four 
basic food groups and their relation to good health. 
This information was important to the appraisal of the instructional 
materials when applying the criteria related to content and instruc­
tional objectives and curriculum. 
The opinions of the panel regarding the application of the 
appraisal criteria to the selected home economics materials are 
presented in eight sections. The sections for the eight instructional 
materials are labeled " Att through "H". 
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The descriptive words on the appraisal rating scale were assigned 
numerical values of one through five. The numerical value of one was 
assigned to "Outstanding or Excellent" at one end of the continuum.. 
The numerical value of five was assigned to ''Poor or Unsatisfactory" 
at the other end of the continuum. · "Satisfactory" was assigned the 
numerical value of three. 
In appraising the instructional materials several respondents 
made general comments concerning their decisions. The comments aided 
the writer in interpreting replies and analyzing data. 
Instructional Material "A0 
Beliefs of panel members concerning the actual appraisal of 
1 
Instructional Material "A", Every Day Eat the 1-2-3-4 Way, are 
summarized in Table V. Eighty to 100 percent of the ten panel members 
appraised the pamphlet as satisfactory or above in response to all of 
the criteria. These criteria included: 
A .  Content is appropriate to the intellectual maturity of the 
student. 
1 
L Content teaches a single or small number of conce_pts 
thoroughly. 
2. Content is concise and concrete . 
J. Content is well-organized and presented in a logical 
sequence. 
4. Vocabulary is at or below the fifth grade reading level. 
5 . Sentences are generally simple in structure and short in 
length. 
For an illustration of Instr ctional Material 0A" see the 
Appendix, page 126 . 
B. Content is appropriate to the chronological age and social 
interests of the student. 
1. Setting and characters are familiar and relate to the 
experiences and interests of the student. 
2. Setting and characters are of interest to other students 
at a comparable age. 
J. Indication of grade level is absent. 
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C. Content is appropriate and contributes to the instructional 
objectives and structure of the curriculum or course of study. 
1. Content helps develop judgment and discrimination. 
2. Content helps develop initiative and self-direction. 
J. Content is functional for life situations. 
D. Format is appropriate to the intellectual maturity of the 
student. 
1. Format is t hnically well-designed and attractive in 
appearance. 
2. Typography i related to the intellectual maturity of 
the student. 
J. Pictures and illustrations are synchronized with the 
content. 
4. Pictures and illustrations clarify ideas and reinforced 
accurately the content presented. 
When the responses were tabulated , it was found that 60 to 80 
percent of the panel appraised the instructional material as outsta�ding 
in meeting criteria A, AJ, A4, A5, BJ, CJ, Dl, D2, DJ, and D4. Comments 
by three judges on the returned appr isal form indicated the belief 
that the instructional materials were attractive� interesting, and 
appealing. 
A. 
TABLE V 
APPLICATION OF CRITERIA BY PANEL MEMBERS IN THE 
APPRAISAL OF INSTRUCTIONAL MATERIAL "A": 
EVERY DAY EAT THE 1-2-3-4 WAY 
Criteria Appraisal 
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Panel 
Value Number Percent 
Content is appropriate to the 1 Outstanding 6 60 
intellectual maturity of the 2 2 20 
student. 3 Sat " sfactory 2 20 
4 
5 Unsatisfactory 
No Response 
1 .  Content teaches a single 1 Outstanding 4 40 
or small number of 2 3 30 
concepts thoroughly. 3 Satisfactory 3 JO 
4 
5 Unsatisfactory 
No Response 
2 .  Content is concise and 1 Outstanding 5 50 
concrete. 2 J JO 
J Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
J. Content is well- 1 Outstanding 6 60 
organized and presented 2 2 20 
in a logical sequence. 3 
4 
Satisfactory 2 20 
5 Unsatisfactory 
No Response 
4. Vocabulary is at or 1 Outstanding 8 80 
below the fifth grade 2 2 20 
reading level. 3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
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TABLE V (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
5. Sentences are generally 1 Outstanding 8 80 
simple in structure and 2 2 20 
short in length. 3 Satisfactory 
- 4 
5 Unsatisfactory 
No Response 
B. Content is appropriate 1 Outstanding 5 50 
to the chronological age 2 3 30 
and social interests of 3 Satisfactory 1 10 
the student. 4 1 10 
5 Unsatisfactory 
No Response 
1 .  Setting and char cters 1 Outstanding 5 50 
are familiar and relate 2 1 10 
to the experiences and 3 Satisfactory 3 30 
interests of the student. 4 
5 Unsatisfactory 
No Response 1 10 
2 .  Setting and characters 1 Outstanding 4 40 
are of interest to 2 2,. 20 
other students at a 3 Satisfactory 2 20 
comparable age. 4 1 10 
5 Unsatisfactory 
No Response 1 10 
J. Indication of grade 1 Outstanding 8 80 
level is absent. 2 
3 Satisfactory 2 20 
5 Unsatisfactory 
No Response 
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TABLE V (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
c. Content is appropriate 1 Outstanding 4 40 
and contributes to the 2 3 30 
instructional objectives 3 Satisfactory 2 20 
and structure of the 4 
curriculum or course of 5 Unsatisfactory 
study. No Response 1 10 
1 .  Content helps develop 1 Outstanding 3 30 
judgment and discrimi- 2 2 20 
nation. 3 Satisfactory 4 40 
4 
5 Unsatisfactory 
No Response 
2. Content helps develop 1 Outstanding 3 30 
initiative and self- 2 2 20 
direction. 3 Satisfactory 4 40 
4 
5 Unsatisfactory 
No Response 
3. Content is functional 1 Outstanding 6 60 
for life situations 2 
3 Satisfactory 4 40 
4 
5 Unsatisfactory 
No Response 
D. Format is appropriate 1 Outstanding 5 50 
to the intellectual 2 2 20 
maturity of the student. 3 Satisfactory 3 30 
4 
5 Unsatisfactory 
No Response 
1.  Format is technically 1 Outstand,ing 8 80 
well-designed and 2 2 ·20 
attractive in appear- 3 _ Satisfactory 
ance. 4 
5 Unsatisfactory 
No Response 
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TABLE V (Continued) 
Criteria Appraisal Panel 
Value Number jPercent 
2 .  Typography is related 1 Outstanding 6 60 
to the intellectual 2 2 20 
maturity of the student. 3 Satisfactory 1 10 
- 4 
5 Unsatisfactory 
No Response 
3. Pictures and illustra- 1 Outstanding 7 70 
tions are synchronized 2 1 10 
with the content. 3 Satisfactory 1 10 
4 
5 Unsatisfactory 
No Response 1 10 
4. Pictures and illustra- 1 Outstanding 6 60 
tions clarify ideas 2 l 10 
and reinforce accur- 3 Satisfactory 3 JO 
ately the content 4 
presented. 5 Unsatisfactory 
No Response 
One judge suggested that the pictures on the pamphlet's £irst page 
should be of teenagers rather than children. This is interpreted to 
mean that persons pictured in instructional materials should be of a 
comparable age to the educable mentally retarded using the instruc- . 
tional material. 
In reacting to the pamphlet one respondent commented, "This should 
help a great deal in recognizing foods that are in the various food 
families." From the responses to the appraisal of this instructional 
material it would appear that the panel members believe that it possesses 
characteristics of an effective pamphlet for use with the educable 
mentally retarded. 
Instructional Material "B't 
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The views of panel members regarding the appraisal of Instructional 
2 
Material "B", All Systems Are Go With Your 4 Stage Food Rocket, are 
compiled in Table VI. Inspection o� the data revealed that 70 to 100 
percent of the respondents indicated appraisal values of "Satisfactory" 
to "Outstanding" when rea·cting to the 19 criteria: 
A. Content is appropriate to the intellectual maturity of the 
student. 
1. Content teaches a single or small number of concepts 
thoroughly. 
2. Content is concise and concrete. 
J .  Content is well-organized and presented in a logical 
sequence. 
4. Vocabulary is at or below the fifth grade reading level. 
5. Sentences are generally simple in structure and short in 
length. 
B. Content is appropriate to the chronological age and social 
interests of the student. 
1. Setting and characters are familiar and relate to the 
experiences and interests of the student. 
2. Setting and characters are of interest to other students . 
at a comparable age. 
J . Indication of grade level is absent. 
2 
For an illustration of Instructiona� Material "B" see the 
Appendix, page 127. 
C. Content is appropriate and contributes to the instructional 
objectives and structure of the course of study. 
1. Content helps develop judgment and discrimination. 
2. Content helps develop initiative and self-direction. 
J. Content is functional for life situations. 
D. Format is appropriate to the intellectual maturity of the 
student. 
1. Format is technically well-designed and attractive in 
appearance. 
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2. Typography is related to the intellectual maturity of the 
student. 
J. Pictures and illustrations are synchronized with the 
content. 
4. Pictures and illustrations clarify ideas and reinforce 
accurately the content presented. 
The pamphlet was appraised as outstanding by 80 percent of· the 
panel in regard to only one criterion. This criterion was BJ. Sixty 
and 70 percent of the panel believed the pamphlet should be rated 
satisfactory regarding criteria A, B, and D. 
Two judges expressed opinions that the color typography was not 
as appealing as in the other selected instructional materials. Three 
judges suggested that the rocket approach of the pamphlet might be of 
more interest to boys than girls. The suggestion was also made for .the 
elimination of the "middle class" footed sherbet and bread plate in the 
pamphlet's table setting illustration. These comments would seem to 
reinforce the criteria indicating that setting and characters be 
familiar and relate to the experiences and interests of the student. 
A. 
TABLE VI 
APPLICATION OF CRITERIA BY PANEL MEMBERS IN THE 
APPRAISAL OF INSTRUCTIONAL MATERIAL "B" : ALL 
SYSTEMS ARE GO WITH YOUR 4 STAGE FOOD ROCKET 
Criteria Appraisal 
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Panel 
Value Number Percent 
Content is appropriate to 1 Outstanding J JO 
the intellectual maturity 2 
of the student. J Satisfactory 7 70 
4 
5 Unsatisfactory 
No Response 
1 .  Content teaches a 1 Outstanding 1 10 
single or small number 2 2 20 
of concepts thoroughly� J Satisfactory 5 50 
4 2 20 
5 Unsatisfactory 
No Response 
2. Content is concise and 1 Outstanding J JO 
concrete. 2 1 10 
J Satisfactory 4 4o 
4 2 20 
5 Unsatisfactory 
No Response 
3. Content is well- 1 Outstanding J 30 
organized and presented 2 3 JO 
in a logical sequence. 3 Satisfactory 4 40 
4 
5 Unsatisfactory 
No Response 
4. Vocabulary is at or 1 Outstanding 4 40 
below the fifth grade 2 J JO 
reading level. 3 Satisfactory 3 JO 
4 
5 Unsatisfactory 
No Response 
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TABLE VI (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
5 .  Sentences are generally 1 Outstanding 2 20 
simple in structure and 2 4 40 
short in length. 3 Satisfactory 4 40 
·--4 
5 Unsatisfactory 
No Response 
B. Content is appropriate to 1 Outstanding 3 30 
the chronological and 2 1 10 
social interests of the 3 Satisfactory 6 60 
student. 4 
5 Unsatisfactory 
No Response 
1. Setting and characters 1 Outstanding 2 20 
are familiar and relate 2 1 10 
to the experiences and 3 Satisfactory 5 50 
interests of the student. 4 2 20  
5 Unsatisfactory 
No Response 
2. Setting and characters 1 Outstanding 3 30 
are of interest to 2 3 30 
other students at a 3 Satisfactory 4 40 
comparable age. 4 
5 Unsatisfactory 
No Response 
3. Indication of grade 1 Outstanding 8 80 
level is absent. 2 1 10 
3 Satisfactory 1 10 
4 
5 Unsatisfactory 
No Response 
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TABLE VI (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
c .  Content is appropriate and 1 Outstanding 3 30 
contributes to the instruc- 2 2 20 
tional objectives and 3 Satisfactory 4 40 
and structure of the 4 
curriculum or course of 5 Unsatisfactory 
study. No Response 1 10 
1.  Content helps develop 1 Outstanding 2 20 
judgment and discrimi- 2 6 60 
nation. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
2 .  Content helps develop 1 Outstanding 2 20 
initiative and self- 2 4 40 
direction. 3 Satisfactory 4 40 
4 
5 Unsatisfactory 
No Response 
3 . Content is functional 1 Outstanding 4 40 
for life situations. 2 3 30 
3 Satisfactory 2 20 
4 1 10 
5 Unsatisfactory 
No Response 
D. Format is appropriate to 1 Outstanding 2 20 
the intellectual maturity 2 1 10 
of the student. 3 Satisfactory 7 70 
4 
5 Unsatisfactory 
No Response 
1 .  Format is technically 1 Outstanding 3 30 
well-designed and 2 1 10 
attractive in appear- 3 S-atisfactory 3 30 
ance. 4 3 30 
5 Unsatisfactory 
No Response 
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TABLE VI (Continued) 
Criteria Appraisal Panel 
Value Number ; Percent 
2. Typography is related 1 Outstanding 1 10 
to the intellectual 2 2 20 
maturity of the student . 3 Satisfactory 5 50 
2 20 
5 Unsatisfactory 
No Response 
3. Pictures and illustra- 1 Outstanding 1 10 
tions are synchronized 2 6 60 
with the content. 3 Satisfactory 3 30 
4 
5 Unsatisfactory 
No Response 
4. Pictures and illustra- 1 Outstanding 2 20 
tions clarify ideas and 2 3 30 
reinforce accurately 3 Satisfactory 4 40 
the content presented. 4 1 10 
5 Unsatisfactory 
No Response 
Generally the panel members reacted to this pamphlet by assigning 
appraisal values of "Satisfactory" through "Outstanding. " It would 
seem, therefore, that Instructional Material "B" presents possibili­
ties for use in instructing the educable mentally retarded. 
Instructional Material "C" 
Data concerning the application of criteria by panel members in 
the appraisal of Instructional Material n cn , 3 The Four Food Groups, 
appear in Table VII. Eight to nine of the nine respondents rated the 
chart as satisfactory or above in meeting all of the criteria : 
A. Content is appropriate to the intellectual maturity of the 
student. 
1. Content teaches a single or small number of concepts 
thoroughly. 
2. Content is concise and concrete. 
J. Content is well-organized and presented in a logical 
sequence. 
4. Vocabulary is at or below the fifth grade reading level. 
5. Sentences are generally simple in structure and short in 
length. 
B. Content is appropriate to the chronological age and social 
interests of the student. 
1. Setting and characters are familiar and relate to the 
experience and interests of the student. 
2. Setting and characters are of interest to other students 
at a comparable age. 
J. Indication of grade level is absent. 
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C. Content is appropriate and contributes to the instructional 
objectives and structure of the curriculum or course of study. 
1. Content helps develop judgment and discri,mination. 
2. Content helps develop initiative and self-direction. 
J. Content is functional for life situations. 
3For an illustration of Instructional Material " C" see the 
Appendix, page 128. 
D. Format is appropriate to the intellectual maturity of the 
student. 
1. Format is technically well-designed and attractive in 
appearance. 
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2. Typography is related to the intellectual maturity of the 
student. 
J. Pictures and illustrations are synchronized with the 
content. 
4. Pictures and illustrations clarify ideas and reinforce 
accurately the content presented. 
One judge did not appraise Instructional Material "C". Of the 
remaining nine panel members, eight to nine appraised the chart above 
satisfactory by assigning values of two or one in meeting all of the 
criteria. The chart was appraised as outstanding by six or seven of 
the respondents in meeting criteria A, AJ, A4, A5, CJ, Dl, DJ, and D4. 
The appraisal value of two was given by seven of the nine responding 
judges in meeting criteria C2. This piece of instructional material 
received the highest rating of· any of the instructional materials 
appraised. 
The removal of the words "Intermediate Grades" from the chart 
was advised by three panel members. One person believed the chart 
could also be used in high school. 
Written comments by the panel included "extremely - good0 , "very 
good", "excellent", and "attractive. " One individual wrote, "Your 
whole study of foods could revolve around this picture poster. " It 
appears that Instructional Material "C" would be effectual for use with 
the educable mentally retarded junior high school student. 
A. 
TABLE VII 
APPLICATION OF CRITERIA BY PANEL MEMBERS IN THE 
APPRAISAL OF INSTRUCTIONAL MATERIAL "C": 
THE FOUR FOOD GROUPS 
Criteria Appraisal 
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Panel 
Value Number Percent 
Content is appropriate to 1 Outstanding 6 60 
the intellectual maturity 2 3 30 
of the student. 3 Satisfactory 
4 
5 Unsatisfactory 
No Response 1 10 
1. Content teaches a 1 Outstanding 5 50 
single or small 2 3 30 
number of concepts 3 Satisfactory 1 10 
thoroughly. 4 
5 Unsatisfactory 
No Response 1 10 
2 .  Content is concise and 1 Outstanding 5 50 
concrete. 2 4 40 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 1 10 
3. Content is well- 1 Outstanding 6 60 
organized and presented 2 3 30 
in a logical sequence. 3 Satisfactory 
4 
5 Unsatisfactory 
No Response 1 10 
4. Vocabulary is at or 1 Outstanding 6 60 
below the fifth grade 2 3 30 
reading level. 3 Satisfactory 
, 
5 Unsatisfactory 
No Response 1 10 
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TABLE VII (Continued) 
Criteria Appraisal Panel 
Value Number ;Percent 
I 
5 .  Sentences are generally 1 Outstanding 6 60 
simple in structure and 2 2 20 
short in length. J Satisfactory 
-4 
5 Unsatisfactory 
No Response 2 20 
B. Content is appropriate to 1 Outstanding 4 40 
the chronological age and 2 3 JO 
social interests of the 3 Satisfactory 1 10 
student. 4 
5 Unsatisfactory 
No Response 2 20 
1. Setting and characters 1 Outstanding 3 JO 
are familiar and relate 2 5 50 
to the experiences and 3 Satisfactory 
interests of the student. 4 
5 Unsatisfactory 
No Response 2 20 
2. Setting and characters 1 Outstanding 5 50 
are of interest to 2 2 20 
other students at a J Satisfactory 1 10 
comparable age. 4 
5 Unsatisfactory 
No Response 1 10 
J. Indication of grade 1 Outstanding 5 50 
level is absent. 2 2 20 
3 Satisfactory 1 10 
4 
5 Unsatisfactory 1 10 
No Response 1 10 
TABLE VII ( Continued) 
Criteria Appraisal Panel 
Value Number Percent 
c .  Content i s  appropriate and 1 Outstanding 3 30 
contributes to the instruc- 2 3 30 
tional objectives and 3 Satisfactory 2 20 
structure of the curriculum ~4 
or course of study. 5 Unsatisfactory 
No Response 2 20 
1. Content helps develop 1 Outstanding 3 30 
judgment and discrimi- 2 5 50 
nation. 3 Satisfactory 1 10 
4 
5 Unsatisfactory 
No Response 1 10 
2 .  Content helps develop 1 Outstanding 1 10 
initiative and self- 2 7 70 
direction. 3 Satisfactory 1 10 
4 
5 Unsatisfactory 
No Response 1 10 
3. Content is  functional 1 Outstanding 6 60 
for life situations . 2 2 20 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 1 10 
D. Format is  appropriate to 1 Outstanding 4 40 
the intelle ctual maturity 2 5 50 
of the student . 3 Satisfactory 
4 
5 Unsatisfactory 
No Response 1 10 
1 .  Format is  techni cally 1 Outstanding 7 70 ·  
well-designed and 2 2 20 
attractive in appear- 3 Satisfactory 
ance . 4 
5 Unsatisfactory 
No Response 1 10 
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TABLE VII (Continued) 
Criteria Appraisal Panel 
Value Nwnber Percent 
I 
2. Typography is related to 1 Outstanding 5 50 
the intellectual maturity 2 4 40 
of the student. J Satisfactory 
5 Unsatisfactory 
No Response 
J. Pictures and illustra- 1 Outstanding 6 60 
tions are synchronized 2 J JO 
with the content. J Satisfactory 
4 
5 Unsatisfactory 
No Response 1 10 
4. Pictures and illustra- 1 Outstanding 6 60 
tions clarify ideas and 2 J JO 
reinforce accurately J Satisfactory 
the content presented. 4 
5 Unsatisfactory 
No Response 1 10 
Instructional Material "D" 
In Table VIII the reactions of panel members to Instructional 
Material "D", The Four Food Groups,
4 
are summarized. A study of the 
table revealed that 90 percent or more of the group appraised the 
instructional material as satisfactory or above in �eeting all of the 
nineteen appraisal criteria. The criteria included : 
4 For an illustration of Instructional Material "D" see the 
Appendix, page 129. 
A. Content is appropriate to the intellectual maturity of the 
student. 
1. Content teaches a single or small number of concepts 
thoroughly. 
2. Content is concise and concrete. 
J. Content is well-organized and presented in a logical 
sequence. 
4. Vocabulary is at or below the fifth grade reading level. 
5. Sentences are generally simple in structure and short in 
length. 
B. Content is appropriate to the chronological age and social 
interests of the student. 
1. Setting and characters are familiar and relate to the 
experiences and interests of the student. 
2. Setting and characters are of interest to other students 
at a comparable age . 
J. Indication of grade level is absent. 
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C. Content is appropriate and contributes to the instructional 
objectives and structure of the curriculum or course of study. 
1. Content helps develop judgment and discrimination. 
2. Content helps develop initiative and self-direction. 
J. Content is functional for life situations. 
D. Format is appropriate to the intellectual maturity of the 
student. 
1. Format is technically well-designed and attractive in 
appearance. 
2. Typography is related to the intellectual maturity of 
the student. 
J. Pictures and illustrations are synchronized with the 
content. 
4. Pictures and illustrations clarify ideas and reinforce 
accurately the content presented. 
A. 
Criteria 
TABLE VIII 
APPLICATION OF CRITERIA BY PANEL MEMBERS IN THE 
APPRAISAL OF INSTRUCTIONAL MATERIAL "D" : 
THE FOUR FOOD GROUPS 
Appraisal 
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Panel 
Value Number Percent 
Content is  appropriate to 1 Outstanding 6 60 
the intellectual maturity 2 2 20 
of the student . 3 Satisfactory 1 10 
4 1 10 
5 Unsatisfactory 
No Response 
1 .  Content teaches a single 1 Outstanding 5 50 
or small number of 2 2 20 
concepts thoroughly. 3 Satisfactory 3 30 
4 
5 Unsatisfactory 
No Response 
2 .  Content i s  concise and 1 Outstanding 3 30 
concrete . 2 4 40 
3 Satisfactory 3 30 
4 
5 Unsatisfactory 
No Response 
3 .  Content is  well- 1 Outstanding 3 30 
organized and presented 2 4 40 
in a logical sequence .  3 Satisfactory 3 30 
4 
5 Unsatisfactory 
No Response 
4. Vocabulary is  at or 1 Outstanding 4 40 
below the fifth grade 2 2 20 
reading level . 3 Satisfactory 4 40 
4 
5 Unsatisfactory 
No ReBponse 
60 
TABLE VIII (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
5. Sentences are generally 1 Outstanding 4 40 
simple in structure and 2 3 30 
short in length. 3 Satisfactory 3 30 
--4 
5 Unsatisfactory 
No Response 
B. Content is appropriate to 1 Outstanding 5 50 
the chronological age and 2 3 30 
social interests of the 3 Satisfactory 2 20 
student. 4 
5 Unsatisfactory 
No Response 
1. Setting and characters 1 Outstanding 5 50 
are familiar and relate 2 2 20 
to the experiences and 3 Satisfactory 1 10 
interests of the student. 4 1 10 
5 Unsatisfactory 
No Response 
2. Setting and characters_ 1 Outstanding 5 50 
are of interest to 2 1 10 
other students at a 3 Satisfactory 2 20 
comparable age. 4 1 10 
5 Unsatisfactory 
No Response 1 10 
3 .  Indication of grade 1 Outstanding 8 80 
level is absent. 2 
3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
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TABLE VIII (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
c .  Content is appropriate and 1 Outstanding 5 50 
contributes to the instruc- 2 2 20 
ional objectives and 3 Satisfactory 2 20 
structure of the curriculum 4 
or course of study. 5 Unsatisfactory 
No Response 1 10 
1 .  Content helps develop 1 Outstanding 6 60 
judgment and discrimi- 2 2 20 
nation. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
2 .  Content helps develop 1 Outstanding 6 60 
initiative and self- 2 2 20 
direction. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
3 .  . Content is functional 1 Outstanding 6 60 
for life situations. 2 2 20 
3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
D. Format is appropriate to 1 Outstanding 5 50 
the intellectual maturity 2 3 30 
of the student. 3 Satisfactory 1 10 
4 1 10 
5 Unsatisfactory 
No Response 
1 .  Format is technically 1 Outstanding 6 60 
well-designed and 2 2 20 
attractive in appearance. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
r� 
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TABLE VIII (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
2 .  Typography is related 1 Outstanding 5 50 
to the intellectual 2 2 20 
maturity of the student. 3 
·- 4 
Satisfactory 3 30 
5 Unsatisfactory 
No Response 
3.  Pictures and illustra- 1 Outstanding 5 50 
tions are synchronized 2 2 20 
with the content. 3 Satisfactory 3 30 
4 
5 Unsatisfactory 
No Response 
4. Pictures and illustra- 1 Outstanding 6 60 
tions clarify ideas and 2 
reinforce accurately the 3 Satisfactory 4 40 
content presented. 4 
5 Unsatisfactory 
No Response 
Further study of the data revealed that six to eight of the ten 
judges appraised the student activity sheet above satisfactory regarding 
all of the criteria. Sixty to 80 percent of the panelists rated the 
activity sheet as outstanding in meeting criteria A, BJ , Cl, C2, CJ, 
Dl, and D4. 
The responses by the panel indicated that Instructional Material 
''D" would be a student activity sheet suitable for use with educable 
mentally retarded students. One panel member commented, ''I'd like to 
try this one to see what t?e junior high educable mentally retarded 
really could do as it relates to making appropriate choices in meal 
planning. " others did reveal that pupils would need help in spelling 
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names of foods while completing the assignment printed on the activity 
I 
sheet. 
Instructional Material "E" 
When the responses regarding Instructional Material "E", My Daily 
Food Record, 5 were tabulated in Table IX, it was found that six or more 
of the ten panel members believed that Instructional Material "E" rated 
satisfactory or above in meeting all of the appraisal criteria. These 
criteria were: 
A. Content is appropriate to the intellectual maturity of the 
student. 
1. Content teaches a single or small number of concepts 
thoroughly. 
2. Content is concise and concrete. 
J. Content is well-organized and presented in a logical 
sequence. 
4. Vocabulary is at or below the fifth grade reading level. 
5 . Sentences are generally simple in structure and short in 
length. 
B. Content is appropriate to the chronological ag� and social 
interests of the student. 
1 .  Setting and characters are familiar and relate to the 
experiences and interests of the student. 
5For an illustration of Instructional Material "E" see the 
Appendix , page 130. 
2. Setting and characters are of interest to other students 
at a comparable age. 
J. Indication of grade level is absent. 
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C. Content is appropriate and contributes to the instructional 
objectives and structure of the curriculum or course of study. 
1. Content helps develop judgment and discrimination. 
2.  Content helps develop i¢tiative and self-direction. 
J. Content is functional for life situations. 
D e Format is appropriate to the intellectual maturity of the 
student. 
1. Format is technically well-designed and attractive in 
appearance . 
2. Typography is related to the intellectual maturity of the 
student. 
J. Pictures and illustrations are synchronized with the 
content. 
4. Pictures and illustrations clarify ideas and reinforce 
accurately the content presented. 
Further study of the responses, however , revealed that 40 p�rcent 
of the panelists appraised the student activity sheet at below satis­
factory levels regarding criteria D, D2, and D4. It was also revealed 
that JO percent of the panel appraised the instructional material at 
below satisfactory levels in regard to criteria A2, A4, A5, and Dl. 
Written comments by three judges suggested that educable mentally 
retarded students would find the directions in the activity sheet 
complicated and confusing. Another opinion indicated that the lines 
in some of the illustrations would be. confusing to the students. 
A. 
Criteria 
TABLE IX 
APPLICATION OF CRITERIA BY PANEL MEMBERS IN THE 
APPRAISAL OF INSTRUCTIONAL MATERIAL "E": 
MY DAILY FOOD RECORD 
Appraisal Panel 
Value Number Percent 
Content is appropriate to 1 Outstanding J JO 
the intellectual maturity 2 3 30 
of the student. J Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
1 .  Content teaches a 1 Outstanding 3 JO 
single or small 2 1 10 
number of concepts J Satisfactory J JO 
thoroughly. 4 1 10 
5 Unsatisfactory 2 20 
No Response 
2. Content is concise 1 Outstanding 3 JO 
and concrete. 2 1 10 
3 Satisfactory 3 30 
4 1 10 
5 Unsatisfactory 2 20 
No Response 
J. Content is well- 1 Outstanding J JO 
organized and presented 2 2 20 
in a logical sequence. 3 Satisfactory 3 JO 
4 1 10 
5 Unsatisfactory 1 10 
No Response 
4. Vocabulary is at or 1 Outstanding 4 40 
below the fifth grade 2 2 20 
reading level. 3 Satisfacto!Y 1 10 
4 2 20 
5 Unsatisfactory 1 10 
No Response 
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TABLE IX (Continued) 
Criteria 
I 
Appraisal Panel 
Value Nwnber ;rercent 
' 
5 .  Sentences are generally 1 Outstanding 4 40 
simple in structure and 2 1 10 
short in length. 3 Satisfactory 2 20 
'4 3 30 
5 Unsatisfactory 
No Response 
B .  Content is appropriate to 1 Outstanding 4 40 
the chronological age and 2 1 10 
social interests of the 3 Satisfactory 3 30 
student. 4 2 20  
5 Unsatisfactory 
No Response 
1 .  Setting and characters 1 Outstanding 2 20  
are familiar and relate 2 3 30 
to the experiences and 3 Satisfactory 3 30 
interests of the student. 4 1 10 
5 Unsatisfactory 
No Response 1 10 
2 .  Setting and characters 1 Outstanding 3 30 
are of interest to 2 1 10 
other students at a 3 Satisfactory 4 40 
comparable age. 4 1 10 
5 Unsatisfactory 
No Response 1 10 
3. Indication of grade 1 Outstanding 8 80 
level is absent. 2 
3 Satisfactory 1 10 
4 1 10 
5 Unsatisfactory 
No Response 
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TABLE IX ( C onti.nued) 
Criteria Appraisal Panel 
Value Number Percent 
c ., Content is appropriate and 1 Outstanding 3 30 
contributes to the instruc- 2 2 20 
tional objectives and 3 Satisfactory 2 20 
structure of the curriculum - 4 2 20 
or course of study. 5 Unsatisfactory 
No Response 1 10 
1 .  Content helps develop 1 Outstanding 4 4o 
judgment and discrimi- 2 2 20 
nation. 3 Satisfactory 2 20 
4 2 20 
5 Unsatisfactory 
No Response 
2. Content helps develop 1 Outstanding 4 · 40 
initiative and self- 2 3 30 
direction. 3 Satisfactory 2 20 
4 1 10 
5 Unsatisfactory 
No Response 
D. Format is appropriate 1 Outstanding 1 10 
to the intellectual 2 2 20 
maturity of the studento 3 Satisfactory 3 30 
4 4 40 
5 Unsatisfactory 
No Response 
1 .  Format is technically 1 Outstanding 4 40 
well-designed and 2 
attractive in appear- 3 Satisfactory 3 30 
ance. 4 2 20 
5 Unsatisfactory 
No Response 
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TABLE IX (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
2 .  Typography is related 1 Outstanding 2 
to the intellectual 2 3 
maturity of the student. 3 Satisfactory 1 
4 4· 
5 Unsatisfactory 
No Response 
3 . Pictures and illustra- 1 Outstanding 4 
tions are synchronized 2 2 
with the content. 3 Satisfactory 4 
4 
5 Unsatisfactory 
No Response 
4. Pictures and illustra- 1 Outstanding 3 
tions clarify ideas and 2 2 
reinforce accurately the 3 Satisfactory 1 
content presented. 4 4 
5 Unsatisfactory 
No Response 
Consequently, this instructional material would require teacher 
direction and step-by-step guidance. 
20 
30 
10 
40 
4o 
20 
40 
30 
20 
10 
40 
Favorable comments included "attractive", "clever", and "prac­
tical." One judge added, however, that the junior high girls might 
not want to send the form letter on the back page �f the activity sheet 
to their mothers. Another judge wrote, "Form letter on back page 
could cause friction between parent and school. " 
Although Instructional Material "E" received appraisal values 
of satisfactory or above by 60 percent or more of the panel members, 
it was considered the least acceptable of all the instructional 
\ 
materials appraised. Home economics teachers using this student·, 
activity sheet with educable mentally retarded junior high school 
students would have to provide step-by-step directions and individual 
attention to the students as they completed the suggested assignment. 
Revision of the instructional material would make it more usable . 
Instructional Material "F" 
Data regarding beliefs of the ten panel members pertaining to the 
application of criteria in the appraisal of Instructional Material "F",  
Food to Grow On  • • • A Book About Food for Boys and Girls,
6 
are presented 
in Table X. The pamphlet was appraised as satisfactory or above by 
eight or more of the ten judges. The appraisal criteri� included: 
A. Content is appropriate to the intellectual maturity of the 
student. 
1. Content teaches a single or small number of concepts 
thoroughly. 
2. Content is concise and concrete. 
3. Content is well-organized and presented in a logical 
sequence. 
4. Vocabulary is at or below the fifth grade reading level. 
5 .  Sentences are generally simple in structure and short in 
length. 
6
For an illustration of Instructional Material "F" see the 
Appendix, page 131. 
B. Content is appropriate to the chronological age and social 
interests of the student. 
1. Setting and cha�acters are familiar and relate to the 
experiences and interests of the student. 
2.  Setting and characters are of interest to other students 
at a comparable age. 
J. Indication of grade level is absent. 
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C. Content is appropriate and contributes to the instructional 
objectives and structure of the curriculum or course of study. 
1. Content helps develop judgment and discrimination. 
2. Content helps develop initiative and self-direction. 
J. Content is functional for life situations. 
D. Format is appropriate to the intellectual maturity of the 
student. 
1. Format is technically well-designed and attractive in 
appearance. 
2. Typography is related to the intellectual maturity of the 
student. 
- J. Pictures and illustrations are synchronized with the 
content. 
4. Pictures and illustrations clarify ideas and reinforce 
accurately the content presented. 
Six to eight panel members appraised the pamphlet with appraisal 
values above satisfactory in meeting criteria A, Al, A2, AJ, A4, A5, 
Bl, BJ, C, Cl, C2, CJ, D, Dl, D2, DJ, and D4 .  Two judges indicated 
appraisal values of less than satisfactory in meettng criteria B, B2, 
D, and D2. 
Three individuals believed the content of the pamphlet was in­
appropriate to the maturity of the students . One panel member wrote : 
A. 
TABLE X 
APPLICATION OF CRITERIA BY PANEL MEMBERS IN THE APPRAISAL 
OF INSTRUCTIONAL MATERIAL "F": FOOD TO GROW ON • • •  A 
BOOK ABOUT FOOD FOR BOYS AND GIRLS 
Criteria Appraisal Panel 
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Value Number Per cent 
Content is appropriate to 1 Outstanding 4 40 
the intellectual maturity 2 2 20 
of the student. 3 Satisfactory 3 30 
1 10 
5 Unsatisfactory 
No Response 
1 .  Content teaches a 1 Outstanding 4 40 
single or small 2 3 30 
number of concepts 3 Satisfactory 3 30 
thoroughly. 4 
5 Unsatisfactory 
No Response 
2. Content is concise 1 Outstanding 4 40 
and concrete. 2 2 20 
3 Satisfactory 4 40 
4 
5 Unsatisfactory 
No Response 
J. Content is well- 1 Outstanding 5 50 
organized and presented 2 3 30 
in a logical sequence. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
4. Vocabulary is at or 1 Outstanding 6 60 
below the fifth grade 2 2 20 
reading level . 3 Satisfactory 1 10 
4 1 10 . 
5 Unsatisfactory 
No Response 
B. 
TABLE X (Continued) 
Criteria 
5 .  Sentences are generally 
simple in structure and 
short in lengt?. 
Content is appropriate 
to the chronological age 
and social interests of 
the student. 
1.  Setting and characters 
are familiar and relate 
to the experiences and 
interests of the student. 
2. Setting and characters 
are of interest to 
other students at a 
comparable age. 
3. Indication of grade 
level is absent. 
Appraisal 
Value 
1 Outstanding 
2 
_ 3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
1 Outstanding 
2 
3 Satisfactory 
4 
5 . unsatisfactory 
No Response 
1 Outstanding 
2 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
1 Outstanding 
2 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
1 Outstanding 
2 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response , 
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Panel 
Number Percent 
6 60  
2 20 
2 20 
3 30 
2 20 
3 30 
1 10 
1 10 
2 20 
6 60  
2 20 
3 30 
1 10 
4 40 
2 20 
5 50 
3 30 
1 10 
1 10 
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TABLE X (Continued) 
Criteria Appraisal Panel 
Value Nwnber Percent 
I 
c .  Content is appropriate and 1 Outstanding 3 30 
contributes to the instruc- 2 4 40 
tional objectives and 3 Satisfactory 2 20 
structure of the curriculum 4 
or course of study. 5 Unsatisfactory 
No Response 1 10 
1.  Content helps develop 1 Outstanding 5 50 
judgment and discrimi- 2 3 30 
nation. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
2. Content helps develop 1 Outstanding 4 40 
initiative and self- 2 4 40 
direction. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
3. Content is functional 1 Outstanding 5 50 
for life situations. 2 3 30 
_ 3 Satisfactory 2 , 20 
4 
5 Unsatisfactory 
No Response 
D. Format is appropriate to 1 Outstanding 3 30 
the intellectual maturity 2 3 30 
of the student. 3 Satisfactory 2 20 
4 2 20 
5 Unsatisfactory 
No Response 
1 .  Format is technically 1 Outstanding 5 50 
well-designed and 2 3 30 
attractive in appear- 3 Satisfactory 1 10 
ance. 4 
5 Unsatisfactory 
No Response 
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TABLE X (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
2. Typography is related 1 Outstanding 3 
to the intellectual 2 3 
maturity of the student. _J Satisfactory 2 
4 1 
5 Unsatisfactory 1 
No Response 
J. Pictures and illustra- 1 Outstanding 5 
tions are synchronized 2 3 
with the content. 3 Satisfactory 2 
4 
5 Unsatisfactory 
No Response 
4. Pictures and illustra- 1 Outstanding 5 
tions clarify ideas 2 3 
and reinforce accurately 3 Satisfactory 2 
the content presented. 4 
5 Unsatisfactory 
No Response 
This has excellent information but most of our students in 
junior high would think it insultingly elementary, especially 
the illustrations. Most of them prefer "diggin" from harder 
material rather than something that is too simple. 
JO 
JO 
20 
10 
10 
50 
JO 
20 
50 
JO 
20 
A study of the appraisal values assigned Instructional Material 
"F" revealed that the panel believed it could be used with the educable 
mentally retarded. Two panel members believed the reading level was· 
appropriate and appealing. One stated, "We feel this is one of the 
better booklets sent. " 
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Instructional Material "Gtt 
In Table XI are presented the data regarding the appraisal of 
Instructional Material "G",  We Are What We Eat. 7 Criteria were applied 
\ 
to those portions of the instructional material pertaining to he�lth 
and nutrition. Seventy percent or more of the respondents appraised 
pages 39 through 42 of the student workbook as satisfactory or above 
regarding the criteria: 
A. Content is appropriate to the intellectual maturity of the 
student. 
1. Content teaches a single or small number of concepts 
thoroughly. 
2. Content is concise and concrete. 
3. Content is well-organized and presented in a logical 
sequence. 
4. Vocabulary is at or below the fifth grade reading level. 
5. Sentences are generally simple in structure and short in 
length. 
B. Content is appropriate to the chronological age and social 
interests of the student. 
1. Setting and characters are familiar and relate to the 
experience and interests of the student. 
2. Setting and characters are of interest to other students 
at a comparable age. 
3 .  Indication of grade level is absent. 
C. Content is appropriate and contributes to the instructional 
objectives and structure of the curriculUir} or course of study. 
7For an illustration of Instructional Material "G" see the 
Appendix, page 132. 
1. Content helps develop judgment and discrimination. 
2. Content helps develop initiative and self-direction. 
D. Format is appropriate to the intellectual maturity of the 
student . 
1. Format is technically well-designed and attractive in 
appearance. 
2 .  Typography is related to the intellectual maturity of 
the student. 
J. Pictures and illustrations are synchronized with the 
content . 
4. Pictures and illustrations clarify ideas and reinforce 
accurately the content presented. 
The instructional material was judged as outstanding by 60 or 70 
percent of the panel members in meeting criteria A2, A4, A5, Bl, BJ, 
and CJ. Below satisfactory appraisal values �ere assigned criteria A 
and D2 by two panelists. 
Three individuals expressed opinions regarding the maturity level 
of the workbook's content. One person stated, "Another excellent 
teaching aid ; particularily for older EMR'S. " Another panelist -wrote, 
"Very practical situations . Many would be good with the EMR at .the 
high school or young adult level. " The third panel member commented, 
"The content of the material is usable; however, interest level too 
advanced for this group. " The reaction of panel members indicates that 
the student workbook could be considered as an instructional material 
for use with the more mature junior high school educable mentally 
retarded student . 
A. 
TABLE XI 
APPLICATION OF CRITERIA BY PANEL MEMBERS IN THE 
APPRAISAL OF INSTRUCTIONAL MATERIAL "G" : 
WE ARE WHAT WE EAT 
Criteria Appraisal 
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Panel 
Value Number Percent 
Content is appropriate to 1 Outstanding 5 50 
the intellectual maturity 2 2 20 
of the student. J Satisfactory 1 10 
4 1 10 
5 Unsatisfactory 1 10 
No Response 
1. Content teaches a 1 Outstanding J JO 
single or small 2 5 50 
number of concepts J Satisfactory 1 10 
thoroughly. 4 1 10 
5 Unsatisfactory 
No Response 
2. Content is concise 1 Outstanding 6 60 
and concrete. 2 J JO 
J Satisfactory 1 10 
4 
5 Unsatisfactory 
No Response 
J .  Content is well- 1 Outstanding 4 40 
organized and presented 2 5 50 
in a logical sequence. J 
4 
Satisfactory 1 10 
5 Unsatisfactory 
No Response 
4 . Vocabulary is at or 1 Outstanding 6 60 
below the fifth grade 2 J JO 
reading level. J Satisfactory 1 10 
4 
5 Unsatisfactory 
No Response 
B >  
TABLE XI (Continued) 
Criteria 
5. Sentences are generally 
simple in structure and 
short in length. 
Content is appropriate to 
the chronological age and 
social interests of the 
student. 
L Setting and characters 
are familiar and relate 
to the experiences and 
interests of the student. 
2. Setting and characters 
are of interest to 
other students at a 
comparable age. 
3 .  Indication of erade 
level is absent. 
Appraisal 
Value 
1 Outstanding 
2 
_ 3 Satisfactory 
4 
5 Unsatisfacto ry  
N o  Response 
1 Outsta.nding 
2 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
1 Outstanding 
2 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
1 Outstanding 
2 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
1 Outstanding 
2 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
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Panel 
Number Percent 
6 
4 
2 
5 
2 
1 
7 
1 
1 
1 
2 
5 
1 
1 
1 
6 
2 
1 
1 
60 
40 
20 
50 
20 
10 
70 
10 
10 
10 
20 
50 
10 
10 
10 
60 
20 
10 
10 
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TABLE XI ( Continued) 
Criteria Appraisal Panel 
Value Number Percent 
c .  Content is appropriate and 1 Outstanding 4 40 
contributes to the instruc- 2 3 30 
tional objectives and _ 3 Satisfactory 
structure of the r.u.rriculum 4 1 10 
or course of study. 5 Unsatisfactory 
No Response 2 20 
1 .  Content helps develop 1 Outstanding 5 50 
judgment and discrimi- 2 1 10 
nation. 3 Satisfactory 3 30 
5 Unsatisfactory 
No Response 1 10 
2. Content helps develop 1 Outstanding 5 50 
initiative and self- 2 2 20 
direction. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 1 10 
3 . . Content is functional 1 Outstanding 7 70 
for life situations.  2 1 10 
3 Satisfactory 
4 1 10 
5 Unsatisfactory 
No Response 1 10 
D. Format is appropriate to 1 Outstanding 3 30 
the intellectual maturity 2 4 40 
of the student. 3 Satisfactory 1 10 
4 
5 Unsatisfactory 1 10 
No Response 1 10 
1 .  Format is technically 1 Outstanding 3 30 
well-designed and 2 5 50 
attractive in appear- 3 Satisfactory 1 10 
ance . 4 
5 Unsatisfactory 
No Response 1 10 
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TABLE XI (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
2 .  Typography is related 1 Outstanding 2 20 
to the intellectual 2 5 50 
maturity of the student. 3 Satisfactory 
- 4 1 - 10 
5 Unsatisfactory 1 10 
No Response 1 10 
3. Pictures and illustra- 1 Outstanding .5 50 
tions are synchronized 2 3 30 
with the content. 3 Satisfactory 1 10 
4 
.5 Unsatisfactory 
No Response 1 10 
4. Pictures and illustra- 1 Outstanding 4 40 
tions clarify ideas 2 4 40 
and reinforce accurately 3 Satisfactory 
the content presented. 4 1 10 
5 Unsatisfactory 
No Response 1 10 
Instructional Material "H" 
The appraisal judgment of the panel regarding Instructional 
8 
Material "H", The Real You, will be noted from the data presented 
in Table XII. The frames of the filmstrip appraised pertained to 
health and nutrition and included frames one through 26 and 48 through 
8
For an illustration of Instructional Material "H" see the 
Appendix, page 133. 
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53. The filn1strip received appraisal values of satisfactory and above 
by 80 percent or more of the ten panel members . The criteria appraised 
included: 
A. 
\ 
Content is appropriate to the intellectual maturity of ;the 
student. 
1. Content teaches a single or small number of concepts 
thoroughly . 
2. Content is concise and concrete. 
· J. Content is well-organized and presented in a logical 
sequence. 
4. Vocabulary is at or below the fifth grade reading level. 
5. Sentences are generally short in length and simple in 
structure. 
B. Content is appropriate to the chronological age and social 
interests of the student. 
1. Setting and characters are familiar and relate to the 
experiences and interests of the student. 
2. Setting and characters are of interest to other students 
at a comparable age. 
J. Indication of grade level is absent. 
C. Content is appropriate and contributes to the instructional 
objectives and structure of the curriculum or course of study. 
1. Content helps develop judgment and discrimination. 
2. Content helps develop initiative and self-direction. 
J. Content is functional for l:ue situations. 
D. Format is appropriate to the intellectua+ maturity of the 
student. 
1. Format is technically well-designed and attractive in 
appearance. 
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2. Typography is related to the intellectual maturity of the 
student. 
J. Pictures and illustrations are synchronized with the 
content. 
4. Pictures and illustrations clarify ideas and reinforce 
accurately the content presented. 
Outstanding appraisal values were assigned the instructional 
material in meeting criteria A2, Bl, Cl, CJ, Dl, DJ, and D4- by 60 to 
90 percent of the panelists . Seventy percent or more of the panel 
members appraised the filmstrip above satisfactory in regard to all 
criteria except A4. This criterion received appraisal values ranging 
from one through five. 
Written comments by four panel members revealed beliefs that the 
filmstrip was generally too advanced for junior high school educable 
mentally retarded students. One person added, "Would require 
considerable preliminary preparation and follow-up. " 
Four judges believed the filmstrip to be good or excellent; One 
panelist advised omitting frames 49 and 50 and described the instruc­
tional material as "middle class orientated. " 
Instructional Material "H" was appraised by the penel members as 
an effectual filmstrip for use with the educable mentally retarded. 
Rewriting the script according to the needs of the students would 
advance the appraisal values of criteria related to vocabulary and 
content. 
A. 
TABLE XII 
APPLICATION OF CRITERIA BY PANEL MEMBERS 
IN THE APPRAISAL OF INSTRUCTIONAL 
MATERIAL "H" : THE REAL YOU 
Criteria Appraisal 
Value 
Content is . appropriate to 1 Outstanding 
the intellectual maturity 2 
of the student. 3 Satisfactory 
5 Unsatisfactory 
No Response 
1.  Content teaches a 1 Outstanding 
single or small 2 
number of concepts 3 Satisfactory 
thoroughly. 4 
5 Unsatisfactory 
No Response 
2 .  Content is concise 1 Outstanding 
and concrete. 2 
3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
J. Content is well- 1 Outstanding 
organized and presented 2 
in a logical sequence. 3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
4. Vocabulary is at or 1 Outstanding 
below the fifth grade 2 
reading level. 3 Satisfactqry 
4 
5 Unsatisfactory 
No Response 
83 
Panel 
Number Percent 
3 JO 
6 60 
1 10 
2 20 
5 50 
2 20 
1 10 
6 60 
2 20 
1 10 
1 10 
5 50 
3 JO 
2 20 
2 20 
3 JO 
3 30 
1 10 
1 10 
B .  
TABLE XII (Continued) 
Criteria 
Sentences are generally 
simple in structure and 
short in length. 
Content is appropriate to 
the chronological age and 
social interests of the 
student. 
1.  Setting and characters 
are familiar and relate 
to the experiences and 
interests of the student. 
2. Setting and characters 
are of interest to 
other students at a 
comparable age. 
J. Indication of grade 
level is absent. 
1 
2 
- J 
4 
5 
No 
1 
2 
J 
4 
5 
No 
1 
2 
J 
4 
5 
No 
1 
2 
J 
4 
5 
No 
1 
2 
J 
4 
5 
No 
Appraisal 
Value 
Outstanding 
Satisfactory 
Unsatisfactory 
Response 
Outstanding 
Satisfactory 
Unsatisfactory 
Response 
Outstanding 
Satisfactory 
Unsatisfactory 
Response 
Outstanding 
Satisfactory 
Unsatisfactory 
Response 
Outstanding 
Satisfactory 
Unsatisfactory 
Response , 
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Panel 
Number Percent 
J 
5 
1 
1 
J 
6 
1 
4 
6 
5 
5 
8 
2 
JO 
50 
10 
10 
JO 
60 
10 
40 
60 
50 
50 
80 
20 
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TABLE XII (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
c .  Content is appropriate and 1 Outstanding 5 50 
contributes to the instruc- 2 3 30 
tional objectives and - 3 Satisfactory 1 10 
structure of the curriculum 4 
or course of study. 5 . Unsatisfactory 
No Response 1 10 
1. Content helps develop 1 Outstanding 7 70 
judgment and discrimi- 2 3 30 
nation. 3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
2. Content helps develop 1 Outstanding 4 40 
initiative and self- 2 4 40 
direction. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 
3 • .  Content is functional 1 Outstanding 6 60 
for life situations. 2 3 30 
3 Satisfactory 1 10 
4 
5 Unsatisfactory 
No Response 
D. Format is appropriate to 1 Outstanding 3 30 
the intellectual maturity 2 6 60 
of the student. 3 Satisfactory 1 10 
4 
5 Unsatisfactory 
No Response 
1 .  Format is technically 1 Outstanding 9 90 
well-designed and 2 1 10 
attractive in appear- 3 Satisfactory 
ance. 4 
5 Unsatisfactory 
No Response 
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TABLE XII (Continued) 
Criteria Appraisal Panel 
Value Number Percent 
2 .  Typography is related 1 Outstanding 4 40 
to the intellectual 2 3 JO 
maturity of the student. 3 Satisfactory 2 20 
4 
5 Unsatisfactory 
No Response 1 10 
J. Pictures and illustra- 1 Outstanding 6 60 
tions are synchronized 2 4 40 
with the content. 3 Satisfactory 
4 
5 Unsatisfactory 
No Response 
4. Pictures and illustra- 1 Outstanding 6 60 
tions clarify ideas 2 4 40 
and reinforce accurately 3 Satisfactory 
the content presented. 4 
5 Unsatisfactory 
No Response 
Decisions of the panel members in applying the appraisal criteria 
to all of the eight selected home economics instructional materials 
are compiled in Table XIII. Inspection of the data and earlier tables 
revealed that all of the instructional materials were generally 
appraised as satisfactory or above in meeting criteria considered 
appropriate to the characteristics and needs of the junior high school 
educable mentally retarded student. Instructional Material "C" 
received high appraisal values from more of the panel members than 
did any other instructional material. 
In the estimation of the panel members, the criterion that 
appeared to be most observable in the instructional materials was: 
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Indication of grade level is absent. Seventy to 90 percent of the 
panel members assigned above satisfaetory appraisal values when 
applying this criterion to the instructional materials. Sixty percent 
or more of the panelists assigned above satisfactory appraisal values 
when applying the criteria which stated that content be functional for 
life situations and that pictures and illustrations be synchronized 
with the content. 
Although the eight instructional materials were generally appraised 
as satisfactory by the panel of judges, a study of the appraisal values 
revealed that certain criteria were considered to be less apparent 
in the selected materials. Five of the instructional materials received 
below satisfactory ratings from 10 to 20 percent of the respondents 
when applying the criteria which indicated that content be appropriate 
to the intellectual maturity of the student and that setting and 
characters be of interest to other students at a comparable age. Three 
of the instructional materials received below satisfactory values from 
10 to · J0 percent of the respondents when applying the criterion which 
specified that format be technically well-designed _ and attractive in 
appearance. 
A. 
TABLE XIII 
COMPILATION OF DECISIONS OF PANEL MEMBERS 
APPLITNG APPRAISAL CRITERIA TO THE 
SELECTED INSTRUCTIONAL MATERIALS 
Criteria Appraisal Panel Number
a Appraising Instructional Materials 
Value A B C D E F G H 
Content is appropriate 1 Outstanding 6 3 6 6 3 4 5 3 
to the intellectual 2 2 3 2 3 2 2 6 
maturity of the 3 Satisfactory 2 7 1 2 3 1 
student o 4 1 2 1 1 
5 Unsatisfactory 1 1 
No Response 
1 .  Content teaches 1 Outstanding 4 1 5 5 3 4 3 2 
a single or 2 3 2 3 2 1 3 5 5 
· small number 3 Satisfactory 3 5 1 3 3 3 1 2 
of concepts 4 2 1 1 1 
thoroughly. 5 Unsatisfactory 2 
No Response 1 
2 .  Content is 1 Outstanding 5 3 5 3 3 4 6 6 
concise and 2 3 1 4 4 1 2 3 2 
concrete. 3 Satisfactory 2 4 3 3 4 1 1 
4 2 1 1 
5 Unsatisfactory 2 
No Response 1 
a 
Members of panel total 10. 
0) 
0) 
Criteria 
3. Content is well-
organized and 
presented in a 
logical sequence . 
4. Vocabulary is  at 
or below the fifth 
grade reading 
level . 
5 .  Sentences are 
generally simple 
in s�ructure and 
short in length. 
TABLE XIII ( Continued) 
Appraisal Panel Number Appraising Instructional Materials 
Value 
A B C D E F G H 
l Outstanding 6 3 6 3 3 5 4 5 
2 2 3 3 4 2 3 5 3 
3 Satisfactory 2 4 3 3 2 l 2 
4 1 
5 Unsatisfactory 1 
No Response l 
1 Outstanding 8 4 6 4 4 6 6 2 
2 2 3 3 2 2 2 3 3 
3 Satisfactory 3 4 ,1 1 l 3 
4 2 1 1 
5 Unsatisfactory 1 1 
No Response 1 
1 Outstanding 8 2 6 4 4 6 6 3 
2 2 4 2 3 1 2 4 5 
3 Satisfactory 4 3 2 2 1 
4 3 
5 Unsatisfactory 1 
No Response 2 
co '° 
Criteria 
B. Content is appropriate 
to the chronological 
age and social 
interests of the 
student. 
1 .  Setting and char-
acters are familiar 
and relate to the 
experiences  and 
interests of the 
student . 
2 .  Setting and char-
acters are of 
interest to other 
students at a 
comparable age . 
TABLE XIII ( Continued) 
Appraisal Panel Number Appraising Instructional Materials 
Value A B C D E F G H 
1 Outstanding 5 3 4 5 4 3 2 3 
2 3 1 3 3 1 2 5 6 
3 Satisfactory 1 6 1 2 3 3 2 1 
4 1 2 1 
5 Unsatisfactory 1 1 
No Response 2 
1 Outstanding 5 2 3 5 2 2 7 4 
2 1 1 5 2 3 6 1 6 
3 Satisfactory 3 5 1 3 2 
4 2 1 1 
5 Unsatisfactory 1 
No Response 1 2 1 1 1 
1 Outstanding 4 3 5 5 3 3 2 5 
2 2 3 2 1 1 1 5 5 
3 Satisfactory 2 4 1 2 4 4 
4 1 1 1 2 1 
5 Unsatisfactory 1 
No Response 1 2 1 1 1 
'° 
0 
Criteria 
3 .  Indication of 
grade level is 
absent.  
. c . Content is  appropriate 
and contributes to the 
instructional objectives 
and structure of the 
curriculum or course 
of study. 
1 .  Content helps 
develop judgment 
and discrimination. 
TABLE XIII ( Continued) 
Appraisal Panel Nwnber Appraising Instructional Materials 
Value A B C D E F G H 
1 Outstanding 8 8 5 8 8 5 6 8 
2 1 2 3 2 2 
3 Satisfactory 2 1 1 2 1 1 
4 1 1 1 
5 Unsatisfactory l ·  
No Response 1 1 
1 Outstanding 4 3 3 5 3 3 4 5 
2 3 2 3 2 2 4 3 3 
3 Satisfactory 2 4 2 2 2 2 1 
4 2 1 
5 Unsatisfactory 
No Response 1 1 2 1 1 1 2 1 
1 Outstanding J 2 3 6 4 5 5 7 
2 2 6 5 2 2 3 1 3 
3 Satisfactory 4 2 1 2 2 2 3 
4 1 2 
5 Unsatisfactory 
No Response 1 1 
'° 
f-' 
Criteria 
2 .  Content helps 
develop initiative 
and self-direction. 
3 .  Content is 
functional for 
life situations . 
D .  Format i s  appropriate 
to the intellectual 
maturity of the 
student . 
TABLE XIII ( Continued) 
Appraisal Panel Number Appraising Instructional Materials 
Value A B C D E F ·  G H 
1 Outstanding 3 2 1 6 4 4 5 4 
2 2 4 7 2 3 4 2 4 
3 Satisfactory 4 4 2 2 2 2 2 
4 1 1 1 
5 Unsatisfactory 
No Response 1 1 
1 Outstanding 6 4 6 6 5 5 7 6 
2 3 2 2 2 3 1 3 
3 Satisfactory 4 2 2 2 2 1 
4 1 1 1 1 
5 Unsatisfactory 
No Response 1 1 
1 Outstanding 5 2 4 5 1 3 3 3 
2 2 1 5 3 2 3 4 6 
3 Satisfactory 3 7 1 3 2 1 1 
4 1 4 2 
5 Unsatisfactory 1 
No Response 1 1 
"' 
N 
TABLE XIII ( Continued) 
Criteria Apprai$al Panel Number Appraising Instructional Materials 
Value 
A B C D E F G H 
1 .  Format is  tech- 1 Outstanding 8 3 7 6 · 4  5 3 9 
nically well- 2 2 1 2 2 3 5 '  1 
designed and 3 Satisfactory 3 2 3 1 1 
attractive in 4 3 2 
appearance . 5 Unsatisfactory 1 1 
No Response 1 1 
2 .  Typography is 1 Outstanding 6 1 5 5 2 3 2 4 
related to the J 2 2 2 4 2 3 3 5 3 
intellectual 3 Satisfactory 1 5 3 1 2 2 
maturity of the 4 1 2 4 1 1 
student . 5 Unsatisfactory 1 1 
No Response 1 1 1 
3 .  Pictures and 1 Outstanding 7 1 6 5 4 5 5 6 
illustrations 2 1 6 3 2 2 3 3 4 
are synchronized 3 Satisfactory l 3 3 4 2 1 
with the content . 4 
5 Unsatisfactory 
No Response 1 1 1 
4. Pictures and 1 Outstanding 6 2 6 6 3 5 4 6 
illustrations 2 1 3 3 2 J 4 4 
clarify ideas and 3 Satisfactory 3 4 4 1 z---
reinforce accurately 4 1 4 1 
the content pre- 5 Unsatisfactory '° 
sented. No Response 1 1 \..u 
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Although the main purpose of this study was to formulate criteria 
for the appraisal of instructional materials, the writer found when 
comparing the appraisal values assigned by individual panel members 
that the responses varied with the kinds of responsibilities of panel 
members. Names of panel members were separated into groups according 
to their responsibilities in meeting the needs of the educable mentally 
retarded. The three home economics teachers teaching home economics 
to junior high school special education students were assigned numbers 
one, two, and three. The three special education teachers teaching 
home skills to junior high school special education students were 
identified as four, five, and six. The numbers seven, eight, nine, 
and ten were assigned to the names of the four panel members involved 
in developing curriculum, coordinating special services, and teaching 
special education courses at the university level. Persons numbered 
seven, eight, nine, and ten were referred to as "special education 
administrators. " No attempt was made to arrange the names of - the panel 
members alphabetically in order that their identity might remain 
anonymous. 
The numerical appraisal values assigned to each instructional 
material by a panel member when applying a particular criterion were 
totaled. The totals were divided by the number of instructional 
materials an individual appraised. The resulting quotient indicated 
an average of the appraisal values assigned by each panelist when 
applying a single criterion to the instructional materials. A study 
of these averages presented in Table XIV revealed that most of the 
averages of appraisal values assigned by the three special education 
teachers ranged from 2. 0 through 2. 9 while most of the averages of 
appraisal values assigned by the three home economics teachers ranged 
from 1. 0 through 1. 9 .  Perhaps the greater number of actual contact 
hours with educable mentally retard.ed students in a self-contained 
classroom contributed to the lower appraisal values occurring in the 
special education teacher group. They may have been more discerning 
of the characteristics and needs of the junior high school educable 
mentally retarded student than the home economics teachers meeting 
with special education students three to five hours a week. The high 
appraisal values assigned by the home economics teachers indicate 
perhaps that the instructional materials were better than those used 
presently by the respondents. 
When the averages of appraisal values assigned by the special 
education administrators were compared , it was found that one of the 
four responding panelists assigned lower appraisal values than did 
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the other three panel members. The averages of the administrator 
assigning lower appraisal values ranged from 2. J through J. J while the 
averages of the other three panel members ranged from 1. 0 through 2. 8·. 
The differences in numerical appraisal values assigned by individuals 
draw attention to the limitation of judgment sampling represented in 
the canvass of panel members. It would seem that the values assigned 
depended to some extent on the experience , educational background , 
and discriminating ability of the individuals doing the rating. 
Although the panel members varied in their appraisal, they were 
involved in implementing special education programs and consequently 
would have reason to be familiar with the characteristics and needs 
of the educable mentally retarded. 
/ 
TABLE XIV 
AVERAGES OF APPRAISAL VALUES ASSIGNED BY INDIVIDUAL PANEL MEMBERSa 
APPLYING CRITERIA TO INSTRUCTIONAL MATERIALS 
Averages of Appraisal Values
b 
Assigned By :  
Criteria Home Economics Teachers Special &iucation Teachers Special Education Administrators 
1 2 3 4 5 6 7 8 9 10 
A 1. 0 1. 3 1. 5 2. 6 2. 3 2. 0 1 . 1  3 . 0  1. 9 2. 4 
Al 1 . 1 2.4 L 9 2. 6 2 . 3  2. 1 1. 5 3. 1  2. 1 2. 4 
A2 1. 0 1 . 3 1 . 5 2 . 6  2.4 2 .4  1 . 3 ,2. 6 2. 1 2. 1 
AJ 1. 0 1 . 3  1. 8 2. 6 2 . 1  2. 5 1 . 1 2. 9 1. 9 1 . 6  
A4 1. 1 1. 4 1. 6 2. 4 2. 4 2. 0 1. 1 2. 5 1 . 7 2. 0 
A5 1. 0 1. 8 1. 9 2 . 5 2 . 1  1. 8 1 . 3 2. 5 1. 6  1. 5 
B 1. 8 1. 1 2. 2 2. 5 2 .4 2. 8 1 . 4 3 . 1  1. 7 1 . 9 
Bl 1. 0 1. 9 2. 2 2 . 6  2 . 1  1 . 9 1. 0 2. 9 2 . 0 2. 1 
B2 1. 5 1 .4  1. 5 2 . 6  2 . 6  2. 1 1 .4  3. 0  1 . 9 1 . 6  
aPanel members are identified by numbers one through ten. 
bAppraisal values range from one down through five . 
TABLE XIV ( Continued) 
Averages of Appraisal Values Assigned By :  
Criteria Home Economics Teachers Special Education Teachers Special Education Administrators 
1 2 3 4 5 6 7 8 9 10 
B3 1. 3 1. 0 1. 5 2. 6 1. 6 1. 0 1. 9 2. 6 1 . 0 1. 0 
C 1. 0 a 1. 9 2. 4 1. 1 2. 3 1. 0 2. 9 1. 7 2. 3 
Cl 1. 0 1. 3 1. 9 2. 6 2. 0 1. 8 1. 0 2. 8 1. 4 2. 4 
C2 1. 0 1. 8 2.4 2. 6 2. 6 2. 0 1. 0 2. 3 1. 4 1. 8 
C3 1. 0 1. 3 2. 4 2. 6 2. 0 1. 5 1. 0 2. 8 1 .4  1. 0 
D 1. 8 1. 3 2. 1 2. 6 2. 4 2. 0 1. 4 3. 0  2. 3 2 .4  
Dl 1. 9 1. 1 1. 9 2. 6 1. 9 2. 0 1. 0 3. 3 2. 1 1. 0 
D2 ,1. 9 1. 4 1. 7 2. 4 2 . 6  2. 0 1. 3 3 . 3  1. 9 2. 8 
D3 1. 4 1. 1 1. 3 2. 6 2. 1 1. 8 1. 1 2 . 7  1. 1 2. 0 
D4 1.4 1.4 1. 6 2. 6 2. 7 1. 9 1. 1 2. 9 1. 4 1. 5 
a
Panel member 2 did not respond to Criteria C in the appraisal of instructional materials. 
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CHAPTER IV 
SUMMARY AND RECOMMENDATIONS 
The primary purpose of this study was to formulate criteria 
believed to be appropriate for the appraisal of instructional materials 
for use with educable mentally retarded students in a junior high 
school home economics class. The writer believes that appraisal 
criteria judged as appropriate by a majority of the members of a panel 
of judges involved in implementing special education programs for the 
educable mentally retarded will be of help to home economics teachers 
in selecting or adapting existing home economics instructional 
materials for use with the �ducable mentally retarded. 
SUMMARY 
Statements of 19 criteria believed to be appropriate for �he 
appraisal of instructional materials were formulated by the writer. 
The criteria were related to the intellectual, social, and physical 
needs and characteristics of the junior high school educable mentally 
retarded student. 
A panel composed of three home economics teachers, three special 
education teachers, three administrators of special education or 
curriculum development programs, and one universi ty professor of 
special education judged the proposed criteria. Panel members were 
given an opportunity to indicate whether they would accept, reject, 
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or revise each criterion. 
When the responses were analyzed , it was found that all but one 
of the 19 criteria were accepted by 60 to 100 percent of the panel 
members. Fifty percent of the panel members suggested revision of the 
single criterion that indicated vocabulary should be below the fifth 
grade reading level. Written statements made by the respondents 
indicated they believed that vocabulary of instructional materials for 
the junior high school educable mentally retarded should be at or below 
the fifth grade reading level. 
Of the 19 criteria to which the panel of judges reacted, these 
were believed to be appropriate to the characteristics and needs of 
the junior high school educable mentally retarded by at least 60 
percent of the members and thus accepted as appraisal criteria: 
Content is appropriate to the intellectual maturity of the 
student. 
Content teaches a single or small number of concepts 
thoroughly. 
Content is concise and concrete. 
Content is well-organized and presented in a logical 
sequence. 
Sentences are generally simple in structure and short 
in length. 
Content is appropriate to the chronological age and social 
interests of the student. 
Setting and characters are familiar and relate to the 
experiences and interests of �he student. 
Setting and characters are of interest to other students 
at a comparable age. 
Indication of grade level is absent. 
Content is appropriate and contributes to the instructional 
objectives and structure of the curriculum or course of study. 
Content helps develop judgment and discrimination. 
Content helps develop initiative and self-direction. 
Content is functional for life situations. 
Format is appropriate to - the intellectual maturity of the 
student. 
Format is technically well-designed and attractive in 
appearance. 
Typography is related to the intellectual maturity of the 
student. 
Pictures and illustrations are synchronized with the 
content. 
Pictures and illustrations clarify ideas and reinforce 
accurately the content presented. 
The criterion that was accepted by 50 percent of the panelists was 
revised to read: 
Vocabulary is at or below the fifth grade reading level. , 
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A second part of the study involved applying the accepted and 
revised criteria in the actual appraisal of selected home economics 
instructional materials. The refined criteria were used by the panel 
of judges to obtain their opinions regarding the acceptability of 
selected home economics instructional materials for ·use w:ith junior 
high school educable mentally retarded students. Eight instructional 
materials with content pertaining to health and nutrition were 
selected by the writer for use in a foods class. The materials 
included one chart, three pamphlets, two student activity sheets, 
and portions of a student workbook and filmstrip. 
A rating scale with numerical values from one through five was 
designed to assist the panel members in their appraisal of the 
instructional materials. The numerical value of one was assignid to 
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"Outstanding or Excellent. " The numerical value of five was assigned 
to "Poor or Unsatisfactory. " "Satisfactory" was assigned the numerical 
value of three. 
When the responses of the group were analyzed, it was found that 
all of the instructional materials were generally appraised as satis­
factory or above in meeting criteria considered appropriate to the 
junior high school educable mentally retarded. These home economics 
instructional materials included : 
Instructional Material "A": Every Day Eat the 1-2-3-4 Way 
Instructional Material "B": All Systems Are Go •• • With Your 
4 Stage Food Rocket 
Instructional Material "C": The Four Food Groups ••• A Food 
Chart for Intermediate Grades 
Instructional Material " D" : 
Instructional Material ••E" : 
Instructional Material "F" : 
Instructional Material " G" : 
Instructional Material " H" : 
The Four Food 
My Daily Food 
Groups 
Record 
Food to Grow On 
We Are What We Eat 
The Real You 
Inspection of the data summarizing appraisal responses 
revealed that 60 percent or more of the . panel members assigned above 
satisfactory appraisal values to all eight instructional materials 
when applying the following criteria: 
Indication of grade level is absent. 
Content is functional for life situations. 
Pictures and illustrations are synchronized with the 
content. 
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Although the eight instructional materials were generally appraised 
as satisfactory by the panel of judges, a study of the appraisal values 
revealed that 10 to JO percent of the panel members assigned below 
satisfactory values to three instructional materials, B, E, and F, when 
applying the criterion : Format is technically well-designed and 
attractive in appearance. 
Ten to 20 percent of the panelists assigned below satisfactory 
appraisal values to five instructional materials, D, E, F, G, and H, 
when applying the criterion : Content is appropriate to the intellectual 
maturity of the student. Below satisfactory appraisal values were also 
assigned by 10 to 20 percent of the panel members to five instructional 
materials, A ,  D, E, F, and G, when applying the criterion : Setting 
and characters are of interest to other students at a comparable age . 
These data and comments added by respondents indicate that adaptation 
or revisions of the selected instructional material failing to meet 
these criteria would make the material more acceptable. 
Comparison of the averages of appraisal values_ assigned by 
the panel members revealed that the special education teachers assigned 
lower appraisal values to the instructional materials than did the 
three home economics teachers and thres of the four special education 
administrators . The special education teachers may have been more 
104 
discerning of the characteristics and needs of the educable mentally 
retarded than other panel members who spend less time with the special 
education student during a school day. High appraisal values may have 
been assigned by the home economics teachers because the selected 
instructional materials may have been better than those used presently 
by the respondents. 
The number of times respondents failed to react to the application 
of a criterion to all instructional materials totaled 51 for the entire 
group. One judge did not appraise one of the instructional materials. 
Another judge did not apply 19 criteria to one of the instructional 
materials. One person did not apply one of the criteria to any of the 
eight instructional materials. The "no responses" may indicate that 
the panel members believed the criteria were not observable in the 
instructional material or did not wish to express an opinion. 
The writer believes the appraisal device could have been improved 
by providing space for the respondents to indicate that a criterion 
was not discernable in the instructional material. Some judges, for 
example, might believe the criterion which indicated that content help 
develop initiative and self-direction would apply to all instructional 
materials that are read by the student while other judges .might fee]. 
that the criterion B pplied to instructional materials with directions 
for student involvement in written projects or qther class activity. 
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RECOMMENDATIONS FOR FURTHER STUDY 
The present study indicates the beliefs of panel members concerning 
the appropriateness of appraisal criteria to the characteristics and 
needs of the junior high school educable mentally retarded studJnt. An 
additional study which would be of value to home economics teachers 
might concern formulating criteria for the appraisal of home economics 
instructional materials for senior high school educable mentally 
retarded students. 
Since the present study was confined to home economics instruc­
tional materials pertaining to health and the basic four food groups, 
instructional materials in other areas of home economics might well be 
investigated. 
Certain criteria have been indicated as receiving lower appraisal 
values in the rating of the selected home economics in�tructional 
materials. Another investigation suggested by the present study 
relates to the revision of existing instructional material for use 
with the educable mentally retarded. 
Several respondents commented that they would like to use the 
instructional materials in the classroom with special education stu­
dents. A study to determine the effectiveness of the materials when 
used by the educable mentally retarded would be a contribution to 
persons interested in further refinement of the criteria, in revising 
existing home economics instructional materials, or in developing 
instructional materials especially for use with the educable mentally 
retarded. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8 . 
9. 
10. 
11 . 
12. 
13 . 
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APPENDIX 
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College of Home Economics 
South Dakota State University 
Brookings, South Dakota 
Mr. John Doe 
Special Education Department 
Area Public Schools 
Schooltown, Area 
Dear Mr. Doe, 
March Jl, 1969 
Since you have had training in the field of special education and are 
currently involved in developing or implementing classes for the 
educable mentally retarded you are aware of the shortage of instruc­
tional materials geared to their level. Home economics teachers with 
a limited background in special education need your help ! A knowledge 
of criteria found usable in appraising available instructional materials 
would be of value in selecting or adapting materials for EMR students 
enrolled in home economics classes and would provide direction for 
developing new materials ! 
During the coming months I plan to work on the topic, "Developing 
Criteria for the Appraisal of Available Instructional Materials for 
the Educable Mentally Retarded in a Home Economics Foods Class, " for a 
masters thesis at South Dakota State University . This study has been 
developed with the approval and advice of Dean Frances · M. Hettler, 
College of Home Economics. 
The study will be based on the following objectives: 
1. To assemble information pertaining to the characteristics and 
needs of the educable mentally retarded. 
2. To suggest criteria for appraising instructional materials for 
use with the educable mentally retarded. 
J. To submit the suggested criteria to a panel of judges to 
determine the appropriateness of the criteria to the char­
acteristics and needs of the educable mentally retarded. 
4. To select instructional materials for use �ith the educable 
mentally retarded in a junior high home economics foods class. ­
The materials will pertain to the concept, "Health and 
Nutrition. " 
5. To submit the selected instructional m;terials to the sa�e 
panel of judges for appraisal. 
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Doe -2- March 31, 1969 
The group of judges referred to in the objectives is to include special 
education administrators and teachers and home economics teachers of 
special education students. Since you have direct responsibility and 
training in the special education field, I am asking your cooperation 
and assistance. 
Will you return the enclosed reply card indicating whether you are 
willing to judge the appropriatenBss of the suggested criteria and 
later to determine whether or not the selected instructional materials 
meet the criteria established. If your reply is affirmative, the forms 
and materials will be mailed to you for your attention. 
Sincerely yours, 
Irene Winterfeld 
Graduate Assistant 
Home Economics Education 
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College of Home Economics 
South Dakota State University 
Brookings, South Dakota 
March 31, 1969 
Mrs. Jane Smith 
Home Economics Department 
Area Public Schools 
Schooltown, Area 
Dear Mrs. Smith, 
Since you are currently involved in developing or implementing home 
economics classes for the educable mentally retarded you are aware of 
the shortage of instructional materials geared to their level. Home 
economics teachers with a limited background in special education need 
your help ! A knowledge of criteria found usable in appraising avail­
able instructional materials would be of value in selecting or adapting 
materials for EMR students enrolled in home economics classes and would 
provide direction for developing new materials ! 
During the coming months I plan to work on the topic, "Developing 
Criteria for the Appraisal of Available Instructional Materials for 
the Educable Mentally Retarded in a Home Economics Foods Class, " for 
a masters thesis at South Dakota State University. This study has 
been developed with the approval and advice of Dean Frances M. Hettler, 
College of Home Economics. 
The study will be based on the following objectives: 
1. To assemble information pertaining to the characteristics and 
needs of the educable mentally retarded. 
2. To suggest criteria for appraising instructional materials for 
use with the educable mentally retarded. 
3. To submit the suggested criteria to a panel of judges to 
determine the appropriateness of the criteria to the char­
acteristics and needs of the educable mentally retarded • .  
4. To select instructional materials for use with the educable 
mentally retarded in a junior high home economics foods class. 
The materials will pertain to the concept, "Health and 
Nutrition. " 
5 .  To submit the selected instructional materials to the same 
panel of judges for appraisal. 
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Smith -2- March 31, 1969 
The group of judges referred to in the objectives is to include special 
education administrators and teachers and home economics teachers of 
special education students. Since you have direct responsibility in 
the special education field, I am asking your cooperation and assistance. 
I 
Will you return the enclosed reply card indicating whether you are 
willing to judge the appropriateness of the suggested criteria and 
later to determine whether or no� the selected instructional materials 
meet the criteria established. If your reply is affirmative, the forms 
and materials will be mailed to you for your attention. 
Sincerely, 
Irene Winterfeld 
Graduate Assistant 
Home Economics Education 
Miss Winterfeld, 
I will be able to serve as a member of a panel of 
judges to assist in your study of "Developing Criteria for 
the Appraisal of Available Instructional Materials for the 
Educable Mentally Retarded in a Home Economics Foods Class. " 
--- Yes 
No Signed ______________ _ 
South Dakota State University 
Brookings, South Dakota 
April 9, 1969 
Do you remember receiving a request for your partici­
pation in a panel of judges to evaluate criteria for the 
appraisal of instructional materials for the EMR in a home 
economics foods class? Could you return the card indicating 
whether you are able to participate in the study? If your 
reply is already in the mail, please disregard this 
reminder. 
Sincerely, 
Irene Winterfeld 
Graduate Assistant 
Home Economics Education 
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PANEL MEMBERS 
Mrs. Thomas Biffert, Special Education Teacher, Middle School, 
Brookings Public Schools, Brookings, South Dakota. 
Miss Jan Ebersdorfer, Coordinator of Special Services, Lake Region 
Educational Planning Center, Watertown, South Dakota. 
Mrs. Geraldine Evans, Special Education Teacher, Roosevelt School, 
Rapid City, South Dakota. 
Dr. Joan Fairchild, Professor of Special Education, University of 
South Dakota, Vermillion, South Dakota. 
Mrs. D. H. Kruse, Home Economics Teacher, Central Junior High 
School, Ames, Iowa. 
Mrs. Kathryn Nyren, Home Economics Teacher, Woodrow Wilson Junior 
High School, Sioux City, Iowa. 
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Mrs . Eleanor Offerdahl, Special Education Teacher, Vermillion Public 
Schools, Vermillion, South Dakota. 
Miss Bonita Proeschold, Home Economics Teacher, Fort Dodge Senior 
High School, Fort Dodge, Iowa. 
Dr. Munro Shintani, Coordinator of Services for EMR, Iowa State Dept. 
of Public Instruction, Des Moines, Iowa. 
Mr. Sigurd B. Walden, Assistant Director, Special Education Curriculum 
Development Center, Iowa City, Iowa. 
SUGGESTED CRITERIA FOR TI IE APPRAI SAL OF 
INSTituCTIONAL MATERIALS1 FOR TIIE 
EDUCABLE MENTALLY RETARDED 
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Directions: In checking the statements listed be low as criteria for 
the appraisal of instructional m�teria ls,  please indicate your judg�ent 
of the appropriateness of each to the char3cteris t ics and needs of the 
educable mental ly retarded in a junior high school. 
1 .  Cleek the fi rs t  colwnn i f  you accept the appropriateness 
of the criterion. 
2 . Check the second column �f you rej ect the appropriateness 
of the criterion. 
3. Cleek the third column if you would accept the criterion 
upon revision . Space has been provided under each criterion 
for your suggestions for revision of the statement. 
In addition ,  space has been provided at the end of the check list  for 
the addition of other s tatements which the reader fee l s  should be 
included as criteria. 
Criteria Accept Rej ect Revise 
( 1 )  (2 ) (3) 
A. Content� i s  appropriate to the intel lectual 
maturity of the s tudent . 
1 .  Content teaches a single or smal l  number 
of concepts thoroughly. 
2.  Content is concise and concrete . 
3 ,  Content is we l l-orggnized and presented 
in a logical  sequence . 
Dc,:- INITIONS : 
l J nstructional  Material s  is  uscJ i n  thi s  s tudy t o  mean Jcvi ccs us cJ 
for teaching pur:>oscs , inc luJin!! par.1ph lets ,  or �ul  le  t ins , chart s , 
fi J i.1s anJ fi lras trips , and overheaJ transparenc ies . 
2contcnt re fe rs to tha t  sub j e c t  r.iat te r wh i ch is wri t ten for cx::, hna­
tion or d\!scription. 
Criteria Accept Rej ect 
B. 
c .  
(1 )  ( 2 )  
4 .  Vocabulary i s  be low the fifth grade 
reading level .  
s .  Sentences are general ly simple in 
structure and short in length . 
-
Content is appropriate to the chrono logical 
age and social interests of the student . 
1 .  Settingl and characters are fami liar 
and relate to the experiences and 
interes ts of the student . 
2 .  Setting and characters are of interest 
to other students at a comparable age . 
l .  Indication of  grade level is absent . 
Content is appropriate and contributes to 
the instructional obj ectives and structure 
of the curriculwn or course of study. 
1 .  Content he lps deve lop judgment and 
dis crimination . 
2 .  Content he lps deve lop initiative and 
s e l f-direction . 
lsc t t i ng refers to environment or surroundings of an event . 
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Revise 
(3) 
·-� 
' 
' 
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Criteria . �ccept Rej ect  Revise 
3. Content is fWlct ional for life situations , 
D.  Format4 i s  appropriate to the inte l lectual 
maturity of the student .  
1 .  Format is technical ly wel l-designed and 
attractive in appearance . 
2. TypographyS is re lated to the inte l lectua l 
maturity of the s tudent . 
3. Pictures and i l lustrations6 are synchro­
nized with the content. 
4. Pictures and i l lustrations clarify idc�s 
and reinforce accurate ly the content 
presented. 
JI) (2 ) (3)  
Write here any addition�! criteria which y�u be l i eve should be incluJeJ : 
4Format as us�d here refers to the general form or arr.:mger.icnt of · 
anything . 
S'fypo3raphy i s  us cJ to me:r n the s ty  1�  .:ind a,> pcannco of the . 
p ri nte<l 111a tt er. 
6J l lu5 trati...ms i nc luJe �ra-> hs , ch1 rts, anJ '":laps. 
APPRAISAL OF I NSTRUCTIONAL �-fA TERIALSl FOR USE 
w1n1 11-IE EDUCABLE MENTALLY RETARDED IN 
A ll>ME ECONOMICS FOODS CLASS 
Directions: In your estimation , how do the selected home economics 
1nstructioruil materials rate when considered for use with the educable 
mentally retarded in a junior high school? Record your appraisal ·of 
each instructional material in its corresponding column. The rating 
scale is designed to read as fol lows: 
1 
Outstanding 
or 
Excellent 
2 
Satisfactory 
4 S 
Poor 
or 
Unsatisfactory 
Space has been provided at the end of the appraisal form for comments. 
Instructional Haterials 
Criteria 
A 8 C D E I  F i  G !  H 
A. Content2 is appropriate to the intellectual 
aaturity of the student . 
1 .  Content teaches a single or small  I 
number of concepts thoroughly. 
2.  Content is concise and concrete. ! 
3 .  Content is wel l-organized and 
· presented in a logical sequence. 
t 
4. Vocabufary is at or be low the fifth 
grade reading level. 
s .  Sentences are generally simple in 
structure and short in length . . 
► 
B .  Content is  appropriate to the chronologica l I I age and social interests of the student. 
i 
DEFINITIONS : 
l 1nstructional Materials is used in this  study to mean devices used 
for tcadung purposes , inc luding pamph lets '  or bul letins , charts , 
fi lms and fi lmstrips , and ovorhead tr3nsparencies. 
2contcnt refers to that subject matter which is wri t ten  for explana­
tion or description. 
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Criteria 
1 .  Setting3 nnd characters arc familiar 
and relate to the experiences and 
interests of the student 
2 . Setting and characters are of interest 
to other students at a comparab le age . 
3 .  Indication of  grade level i s  absent. 
c .  Content is appropriate and contributes to 
the instructional obj ectives and structure 
of the curriculum or course of study. 
1 .  Content helps develop judgment and 
discrimination. 
2 .  Content helps develop initiative and 
self-direction . 
3. Content is  functional for life situa­
tions . 
D .  Format4 is  appropriate to the intel lectual 
aaturity of tho student. 
1 .  Ponnat is technically wel l-designed 
and attractive in appearance . 
2 .  TypographyS is related to the intel­
lectual maturity of the student . 
3 .  Pictures and i llustrations6 arc syn­
chronized with the content . 
4 .  Pictures and il lustrations clarify 
ideas and rein£orce nccurately the 
content presented. 
Instructional M3terials 
A B C D E F G i  H 
3Setting refers to environment or surroundings of an event. 
4Format as used here refers to the general fonn or arrangement of 
anything . 
STypography is used to mean the style and appearance of the printed 
matter. 
6I l lus trations include graphs , chart s ,  and maps . 
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SELECTED INSTRUCTIONAL MATERIALS 
"A" National Dairy Council, Every Day Eat the 1-2-3-4 Way. 
National Dairy Council, 1969. 
Chicago 
"B" Department of Health, Division of Nutrition, All Systems A�e 
Go • • •  With Your 4 Stage Food Rocket. Harrisburg, Pennsylvania: 
" C" 
Commonwealth of Pennsylvania, 1967 . 
National Dairy Council, The Four Food Groups • • •  A Food Chart for 
Intermediate Grades. Chicago: National Dairy Council, 1968. 
"D" National Dairy Council, The Four Food Groups. Chicago: National 
Dairy Council, 1967 . 
"E" National Live Stock and Meat Board, :t{y Daily Food Record. Chicago: 
National Live Stock and Meat Board, 1959. 
"F" National Live Stock and Meat Board, Food to Grow On. Chicago: 
National Live Stock and Meat Board, 1959 . 
"G" Spitze, Hazel T. , and Patricia H. Rotz, We Are What We Eat. 
Austin, Texas: Steck-Vaughn Company, 1966 , pp. 39-42. 
"H" National Live Stock and Meat Board, The Real You. Chicago: 
National Live Stock and Meat Board, 1968 , Frames 1-26 , and 
48-83. 
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College of Home Economics 
South Dakota State University 
Brookings, South Dakota 
Mr. John Doe 
Special F,ducation Department 
Area Public Schools 
Schooltown, Area 
Dear Mr. Doe, 
May 5 , 1969 
Your response in determining the appropriateness of criteria to the 
characteristics and needs of the educable mentally retarded was most 
gratifying ! The study to develop criteria for the appraisal of 
instructional materials for the educable mentally retarded is now in 
its final phase. This will involve the judgment of the panel in the 
actual appraisal of selected . home economics instructional materials 
for use with the EMR in a junior high school. 
The materials are being mailed under separate cover and have ' been 
selected for use in a foods class. 
Concept: Health and Nutrition 
Generalization: The four basic food groups are a guide to 
choosing foods that are needed to help a person look, feel, 
and act one's best. 
Objectives : (1) To recognize the indications of good health 
and the foods that contribute to it, and (2 ) to recognize 
the four basic food groups and their relationship to good 
health. 
While the educable mentally retarded exhibit individual differenqes, 
they also generally have commonalities in ability, performance, and 
behavior that permit both group and individual instruction. Therefore, 
it is assumed that the criteria developed for the appraisal of home 
economics instructional materials will be applicable to the EMR as a 
group and that modifying the material would alter it for individuals 
within that group. 
Doe -2- May 5 ,  1969 
Will you please complete the appraisal form and return to me in the 
enclosed self-addressed stamped envelope by May 19, if possible? 
Thank you for your cooperation and assistance ! Results of the study 
will be forwarded to you. 
Sincerely, 
Irene Winterfeld 
Graduate Assistant 
Home Economics Education 
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, 1 for your muscles 
Milk 
3 more· glasses 
Drink milk at every meal and have some in foods like these: 
. Eat the 1QG4 way! 
ILLUSTRATION OF INSTRUCTIONAL MATERIAL "A" : 
EVERY DAY EAT THE 1-2-3-4 Way 
f-J 
N 
� 
u have ;,aten enough food$'' from eac� 11f the 
\'OCR f'OOO ROCKCf TO GOOD HE'.A LTH 
MI LK 
or 
AL-L 
SYS-TEMS 
raw! 
P,�QT EIH FOODS 
2 or- more .<·erd_ngs 
hoo:ie two_ servinsii of any' or these -
meat, fish, chicken ,. turkey, cheese, 
e,cs. dry beans, isplit peas or peanut 
butter. 
Elrt liver or llverw'�st at leasl once 
a week! 
CER EALS AHO BR EADS 
Choose .vour foui: Sf'l'Vln(s from breakfast 
cereals, bread , rolls, rlce,_macaroni or 
spacllettl. 
Try both hot and cold breakra.,t 
cereals! 
IT TAKES Al,L STAGES TO HIT THE TARGET! 
HN■ • 23007 P R E V .  1 /17 
AR�E 
GO 
ILLUSTRATION OF INSTRUCTIONAL MATERIAL "B" : ALL 
SYSTEMS ARE GO WITH- YOUR 4 STAGE FOOD ROCKET 
W I'l:Ii youR' 4 STAGE FOOD ROCKET 
COMMON WEALTH OF ,P EMHSYLVAHIA 
D EPARTMENT OF H EALTH 
DIV ISION OF NUTRITION 
J---1 
N 
-.J 
MILK 
3 OR MORE GLASSES 
to drink and in foods like these 
2 OR MORE SERVINGS 
VEGETABLE 
and FRU ITS 
or some of these alternates 
ILLUSTRATION OF INSTRUCTIO AL MATERIAL " C":  
THE FOUR FOOD GROUPS 
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Food can be fun to •t. It helpe bep you feeling fine, too. 
Plan two daya' mea1a. The four food poupe are numbered 
below. When you include a food in your menu, place the 
number of the ,roup to which it belonp beeide the food you 
list and CIRCLE IT. 
See how well your choices follow the foods in the chart. Did 
you include the recommended number of eervings for each 
group? Are ID08t of your fooda in the four ,roupe? 
MILK 
MEAT and EGGS 
VEGETABLES and FRUITS 
BREAD and CERtALS 
I. COl'YIIIGHT lNl, NATIONAL OAIIIY COUNCIL, CHICAGO, &OfOfi 
0 0 0 
@ �  � (L.,;;;pp�n 0:!f� 
@J  � . �·;s�
--
@J� -,;14/n,(y 
@13ut.tI!tuL � @ �  � �.::19d6u/�JakJ 
EXAMPLE - How To Write Your Menu 
(D 'rn,Ule _, @ �  
@) 1/ol,d.  © _ © � fw 
Snacks 
� @ C8MUVtUU 
FIRST DAY'S MENU 
siiicb 
SECONO DAY'S MFNU 
Snacks 
,:;�· 
ILLUSTRATION OF INSTRUCTIONAL MATERIAL "D": 
THE FOUR FOOD GROUPS 
CO,yufht Notie110I live Stoel! a"d M.Ot loo,GI 1959 
.ecord For 3 Days 
1d counl the number of servin�rs of each of 
�en write the number in the right square. MILK GROUP 
rou nud 3 or 4 SER VINGS.from th 
MILK CRO( rp each day. 
bAt l j Dl,Y 2 I DAY 3 
MIik 
(:'.hee•• 
Ice Crepm 
Add to find lhe ,u,mhu 
'P ,arh d�>'· 
of snn1f' tach doJ __ ...__....._.,____. 
My Food Score 
(Check the right answer) 
I eat enough from this group 
I need to eat mare from this group 
B READ and C E REAL G RO U P  
(Whole Groin, Enric�ed, R•stored) 
DAY I DAY 2 DAY 3 
Bread 
, Breakfaal Cereal, 
Mo,aronl, 
Spaghoui, Rke 
Add to find the numhtr 
of servings rach da; 
MfAT I MILK I VfGfl AllE• IRfAO· 
GROUP I G•ov, I ,.u,r o•ou, I cmAl GROUP 
ILLUSTRATION OF INSTRUCTIONAL MATERIAL "E" : 
MY DAILY FOOD RECORD 
J---J 
'---'> 
0 
1--- the Number 
'tmember 
Did you know that FO lJ R 
·s a number to remember about j ood? 
Here are FOUR things food does for yoii. 
I. POOD HILPS YOU OltOW 
Some boys and girls grow faster 
than others, but we all must grow. 
Some of you are tal l .  Some are 
short. 
We do not all grow to be the same 
height. But we all need food to 
grow to the height we are supposed 
to be. 
Animals, too, need food to grow. 
Have you seen puppies or kittens 
when they were very small? They 
have to eat to,grow. 
2. FOOP 1$ A �000 IODY IUILDElf 
Food builds every part of your body. No.t all food,; are 
alike. That is why you need to eat different foods. Th 
four groups of foods whic:h you will learn about in this 
book work together to build : 
strong bones and teeth 
strong m1,1scles 
hc-althy blood 
healthy skin . 
3. FOOD GIVES YOU PEP AND ENflOY 
You need energy when you play. You need energy 
when you walk or run. You need energy when you 
help your mother at home. You need energy at school. 
You need energy for everything you do. 
Energy comes from the food you eat. When you eat 
enough foods from the four food groups you wili hav 
more pep. 
Eat three good meals every day. Sometimes you may 
at between meals. 
4. FOOD HILPS YOU STAY W!ll 
When you eat foods from the .four food groups you are 
1rtore likely tb stay wel l .  That is because your body is 
stronger when it has the food it needs. 
You may get sick. If you eat from the four food groups, 
you are l ikely to get well faster. 
Sometimes you may get a cut or a bruise when you 
are playing. It will get wdl taster when your body is 
strong and healthy. Eating from the four food groups 
helps keep your body strong and healthy. 
ILLUSTRATION OF INSTRUCTIONAL MATERIAL "F":  
FOOD TO GROW ON • • •  A BOOK ABOUT 
FOOD FOR BOYS AND GIRLS 
J--J 
\.....0 
J--J 
pp; J9-.42 
i foods for supper. loaf carrots oleo >eaches oormeo , cookies m i lk  Circle the, vegeta)>les. and fruits. Put.� line under t�-milk foods. Put mi ·x' over the meat. Put a v  by the breads and·.cereals. I. The Jacksons had these foods for supper. hamburgers and buns 
r stewed tomatoes conned .. fruit cockta i l  coffee Cirde the �bles and fruits. Put A line IDlder the miJk foods. Put an.X over the meat. Put a v by the breads and cereals. Did the Jacksons have all four kinds of food? 
Yes ________ No ..... If not, which foods are miss- . ., · . - "- ---� - �'----�- � CHAPTER 21 -Supper· at��the Lees The next day Esther fixes different foods. "Fred," she says, '"do we have four kinds of food tonight? The doctor said to check up every day." Fred looks at his plate. "I guess the chicken is the meat kind. The green beans and potatoes are vegetables. We have bread. That is three kinds. But, we have no milk." "I fooled you," says Esther. "I put milk in the mashed potatoes and in the gravy. You have some in your coffee. We will have ice cream for dessert. So, we do have milk." "You did fool me," says Fred. "I am glad you ing? ·--·-----·---·--·--:.-:-·--____ _ ·- __ .,__________ ---- -------··-- are checking." 
ILLUSTRATION OF INSTRUCTIONAL MATERIAL "G" : 
WE ARE WHAT WE EAT J--1 
vJ 
N 
133 mld be easy, becau -not only do ts like meat-but it usually makes dish of the meal .  5 7 .  A second group--the Milk Group-includes not only milk, but ice c ream and cheese. 58. A teenager needs at least four  ser ings each day from _the Mille Group. A good starting point is to drink a glass of milk with _e ery meal. 59. The egetable and fruit G roup, of course, includ s all kinds of fruits and vegetable -· fre h frozen or canned. Unfortunately, thi roup i avoided by many teenagers. 
- 1"4 -
ILLUSTRAT or OF INSTRUCTIONAL 
MATERIAL "H" :  TF..E REAL YOU 
